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Foreword

Content and Language Integrated Learning (CLIL) has attracted great
interest in recent years, especially in Europe but increasingly more
widely in the world. This is undoubtedly linked to the expansion of
subject teaching in English, whether in state pilot experimental
schools, universities, or international schools. This in its turn rides
on the back ofthe tendency for parents to want their children to
make an earlier start in learning English. Many children are now
relatively proficient in general English by the time they reach
secondary school age and need something more than a re-hash of
what they have already learnt. These trends go hand in hand with the
perception of English as the international language ofchoice for
career development, and show no sign of slackening.

The beliefunderlying CLIL is that teaching subjects through
English provides a better preparation for professional life than
teaching English as a subject empty of content. There are, too, clear
motivational advantages in teaching English for a well-defined
purpose which is perceived as relevant by the students.

CLIL has recently become something ofa cult movement, and
there are many articles and even some books which discuss its
theoretical foundations. There is, however, a relative dearth ofbooks
offering practical, classroom-tested ideas on ways to implement a
CLIL approach. This book aims to go some way towards meeting the
need for such a practical resource.

Teachers of CLIL are oftwo main kinds: subject teachers who find
they need to teach their subject in English—with all the attendant
difficulties of limited proficiency in English, and limited familiarity
with language teaching methodology—and language teachers who
are assigned to teach subject matter in English—with problems of
unfamiliarity with subject areas. This book will be of special help to
the former, but also offers ideas to help the latter.

Each activity focuses on a particular subject area—mathematics,
physics, history, etc.—and shows in detail how it could be applied to
teach an aspect of that subject. However, for each activity, there are a
number of suggestions on how to apply the activity to other subject
areas. In line with the philosophy ofthis series therefore, teachers
are encouraged to pick up the ideas and adapt them to suit their own
specific circumstances.
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Given the huge expansion in the provision of subject teaching
through English, the relative lack of preparation of some teachers
confronted by the need to carry this out, and the shortage of
well-tried materials for doing it, this book will prove to be avery

welcome resource.

Alan Maley
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Introduction

Who is this book for?

» Subject teachers who teach their subject through English
to students aged 11-18.

* Subject teachers who teach their subject through other
target languages.

« English language teachers who use other subjects to teach
English to students aged 11-18.

e Subject teachers who have multi-lingual classes.

e Teachers who support students aged 11-18 across the
curriculum in English.

e Subject teachers who want to widen their repertoire
ofclassroom activities.

* Pre-service and in-service teacher trainers who train
teachers to teach subject matter through a foreign language.

» Trainee teachers and those on in-service teacher
development courses.

Background: Content and Language
Integrated Learning

The last five years have seen a massive expansion of Content and
Language Integrated Learning (CLIL). CLIL is now becoming common
practice throughout many countries in Europe, Asia, Africa, South
America and the Far East. To get a better understanding of the place
of CLIL it is helpful to compare different types offoreign language
teaching.

Foreign language teaching for general purposes

This is language-led and applies the language to different situations
and topics in order to illustrate the language points. It uses language
teaching methodology and the assessment is based on language level.

Foreign language teaching for work purposes (ESP)

This is also language-led, but the content is determined and
influenced by the work purpose. It uses language teaching
methodology and the assessment is based on language level.

Introduction |5



Cross-curricular foreign language teaching

This is language teaching using content from across the curricula. It
is taught by language teachers who use cross-curricular content, and
Is assessed on language level.

CLIL—Subject teaching through a foreign language

This is entirely subject-led and the subject dictates what language
support is needed. The language is one part ofthe process, rather
than an end in itself. Itis assessed on subject knowledge. (See ‘CLIL
methodology’ below.) It may be taught by a subject teacher, or a
foreign language teacher. In some cases it is taught by both teachers,
which is an ideal scenario, though as this is a resource-heavy option it
is less common.

There is a fundamental difference in the use oflanguage between
the language class and the content class. In the language class the
four skills (reading, listening, speaking and writing) are part of the
end product and are also a tool for introducing new language and
practising and checking linguistic knowledge. In the content
classroom the four skills are a means of learning new information
and displaying an understanding of the subject being taught. So the
language is a means to an end, rather than an end in itself, and the
structure and style ofthe language is often less colloguial and more
complex.

CLIL takes place in anumber of different teaching situations. It
may be more useful to think ofit as being on a continuum from total
to partial immersion. There is a minority ofschools and institutions
where all subjects are taught through a foreign language all the time,
for example, in some universities and in International Schools. More
usually, some subjects are taught through a foreign language some of
the time. What seems to be universal is that the practice ofteaching a
subject through another language is becoming more and more
common, and this inevitably leads to yet another challenge for a
number of teachers. Unfortunately the push for CLIL has been faster
than the training for the teachers who are required to deliver it.
Many subject and language teachers suddenly find themselves having
to teach a subject through English without the support or training
they need.

There are two different types ofteachers involved in CLIL, who
have very different needs—the expertise ofthe language teacher may
not be shared by the content teacher and vice versa.

Teachers of English who now have to teach another subject through
English, rather than just teaching the language. Their problem is
usually the content—the subject matter. In fact many ofthem have
studied subjects other than English as part oftheir degree, but they
may not be up-to-date with the current syllabus. However, teaching
through English is not the main problem for them and they have the
advantage ofbeing able to communicate in the classroom with more
confidence.



2 Subject teachers who now have to teach their subject through
English. These teachers know the subject matter but may lack
experience and confidence in two particular areas:

e their own command ofthe language may naturally be limited.
They are not used to giving input through another language, or to
helping their students with the language. This certainly affects
their confidence as well as their ability;

 as subject teachers they may not have the armoury ofinteractive
activities that language teachers need. Language learning is by its
very nature dependent on interactive communication. When
teaching a subject in the mother tongue, the need for repetition,
checking ofunderstanding, and active learning is not as crucial as
itis in language teaching.

The advantages and challenges of CLIL

There are a number of claims made for the advantages of CLIL,
although it is difficult to substantiate them. One is that it can develop
foreign language ability more effectively than conventional foreign
language teaching does. What it certainly can do is to prepare
students for future study and the workplace where they are likely to
need to operate in English.

An advantage for language teachers is that the content is ready-
made. This takes away the need to spend a lot oftime thinking up
topics that work and engage the students. Itis also likely that the
students are more motivated when they are learning through English
something that is part of their school learning and thinking, rather
thanjust learning the language, which may or may not seem to them
to have any obvious purpose. Only a minority ofyoung people have
an interest in words for their own sake. In CLILthe language is very
clearly a means to an end. Many children now start learning English
ataveryyoung age so thatwhen they reach secondary school they do
notwant to repeat the same language lessons.

The research done by Howard Gardner into multiple intelligences
is highly relevant here. (For more information about multiple
intelligences see Appendix 3.) When we are teaching another subject
through aforeign language it is likely that we will draw on more of
the intelligences and this is likely to be helpful to our learners. The
linguistic intelligence, which is prevalent in language teaching, is
supported by the intelligences required for particular subjects so
that, for example, the musical, kinaesthetic, and
logical/mathematical intelligences are on a more equal footing.

However, CLIL certainly does present some problems for both the

teacher and the learners. When working with subject and language
teachers who teach subjects through English we often hear cries such
as these:
e It'sso difficult for me to explain in English.
e My students don’t like listening to English.
e My students find it hard to read in English.
e | have towrite most of my own materials.
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e The book I've got is so boring.
e lcan’t get my students to participate in English.

In language teaching it is important to encourage and devote time to
students producing the language rather thanjust learning about it
in terms of its grammar and structure. This means that lessons are
often highly interactive with students trying out various tasks in the
new language. Language teachers are encouraged to reduce their
talking time in order to allow for more student talking time. In
subject teaching on the other hand it is important for students to
take in and understand the curriculum. There may be a lot of facts
and information for them to learn and the input may be highly
complex. In order to cover the curriculum a teacher must devote
more time to giving input and not necessarily allow so much time
for the students to give output or to be interactive; in fact, there
needs to be more teacher talking time. Subject teachers teaching
through another language may have a language problem, so they
need to use strategies which reduce the time spent addressing the
class from the front.

In the same way, it is important for language teachers teaching a
subject to use interactive activities which help the learners
understand and engage their interest. Ifwe teach a subject which
students find difficult, boring or unappealing, and if on top of that,
the students are being taught in a language they find difficult, then
for them to learn anything is going to be a miracle. Our only hope
is to make the lessons active and interesting, that is, the activities
and processes must be appealing so as to counterbalance any
negative aspects of the content and language. This book aims to
address this need.

The aims ofthis book

This book aims to support CLIL teachers and suggest solutions to
some oftheir problems. There are not as yet many books written
specifically to teach a particular subject through another language.
This is why the methodology in subject books does not take into
account the language element of CLIL. This book is meant to be a
support to the subject book. Itis a book of classroom activities that
can be used when teaching any subject. It offers you ideas to create
stimulating and varied lessons, working with groups, pairs, whole
classes, and mixed-ability classes. Our purpose is to provide activities
which will help you make your subject matter more easily
understood, and take the pressure offyou in terms ofyour own
language skills by reducing the language obstacle for you and

your learners. These strategies will reduce your need to speak in
front ofthe whole class. This will enable you to use the materials
you have more effectively, and at the same time, should reduce
your stress levels.



CLIL methodology

In conventional foreign language teaching, the key features are
usually controlled input and practice of language points. In teaching
asubject through a foreign language the methodology is different. As
the subject dictates the language demands, we have to analyse the
language demands ofa given lesson and give the learners the
language supportwhich they need. Learners will need help in the
areas of lexis, cognitive functions and study skills.

At the lower grades the emphasis is likely to be more on receptive
than productive skills. However, learners will also need to write and
to speak in the foreign language and will need support and help to do
this. At lower levels the writing component could just be copy
writing and labelling objects, or writing one-word answers to
guestions. What these learners will not want to do, or be able to do, is
to listen and read for extended periods of time without being actively
involved. We need to give them short bursts of comprehensible
input.

Itis clear that in CLILwe have to include more strategies to support
understanding and learning. One such strategy would be to use
visuals such as pictures, charts and diagrams. Another is to plan
lessons to support the language and learning needs, for example,
providing a chart to fill in to accompany a reading text, or a
framework for awriting activity, identifying key vocabulary, and
vaiying the activities to include whole-class, small-group, pair and
individual work. There also needs to be a lot of repetition and
consolidation. For example, awriting activity may need to be done
twice so that the second time the students have the opportunity to
focus more on the language.

There is no reason to abandon the use ofthe mother tongue where
it can be used as a support and learning tool. A good example would
be group work in which students could discuss a problem or piece of
information in their mother tongue as a route to achieving the given
task in English. In reality a lot of code-switching—moving between
the two languages—will take place and that is perfectly natural,
particularly in the lower grades. This book offers a number of
activities which include the optional use ofthe mother tongue.

Assessment is athorny problem for CLIL and this book does not go
into this area. However, it seems to us to be important that weighting
is given to both the subject and the language. What that ratio should
be may depend on the age and level ofthe learners. In some cases it
may be more appropriate to evaluate the language and the content
separately. In this case the assessment of the content could be in the
mother tongue, or if in the foreign language, could use non-verbal
responses. A personal learning portfolio is one way for students to
notice and think about their progress and needs, and this should
cover both content and language.
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10 | Introduction

How to use this book

This isabook you can dip into when you feel the need to adapt,
clarify, simplify or liven up the methodology in your coursebook.

How the book is organized

The main core ofthe book consists ofclassroom activities which can
be used to teach any subject. In the final section ofthis introduction
there is guidance as to how to adapt, simplify or modify an activity.
This book provides the process; your subject book provides the
content.

The activities are divided into the following chapters, though some
activities could appear in more than one chapter.
1 Giving new information (listening and reading)
2 Teaching and activating key vocabulary
3 Speaking
4 Writing
5 Consolidation and revision
6 Using supplementary resources
7 Projectwork

Appendix 1: Language to help you in the classroom

This is a useful reference section for you when planning your
classroom instructions as it includes the language you will need to
set up the activities in this book.

Appendix 2: Useful language for students

This is a short reference section oflanguage for different cognitive
functions, for example, hypothesizing, defining, cause and effect,
evaluating. Refer to this for the language you may need to pre-teach.

Appendix 3: Useful books

Appendix 4: Useful websites
This covers different subjects.



How each activity is organized

Each activity is organized under the following headings:

Aims

These are headed ‘Language’ and ‘Other’. The language aims signpost
the language skills the students will need to carry out the activity.
Appendix 2 provides some help for this. Under ‘Other’ we have
included more general aims, plus any study skills involved.

Demo subject

Each activity is described using a demo subject, but it is important to
realise that the activity could be used for other subjects just by
changing the content. For each demo subject we give a specific topic,
for example, Chemistry—Topic: The Periodic Table. The demo
subjects in this book cover the following subjects:

Mathematics, Biology, Chemistry, Physics, Environmental Studies,
Food Technology, History, Geography, Literature, Sports Science
and Physical Education, Art, Music, ICT, Business Studies, Design
and Technology, Religious Studies and PSHE (Personal, Social and
Health Education).

Materials

Some activities require no materials, others require some. We
suggest that you make your materials recyclable!

Alternative subjects

For each activity we give three examples, trying to cover a mix of
sciences, humanities, arts, and more practical subjects. However,
there are many other subjects that the activity could be applied to.

Preparation

This describes any work you have to do before the lesson. Some ofthe
activities do not require any preparation.

Procedure
This gives step-by-step details ofhow to teach the activity.

There are two headings we cannot include:

a Level—We cannot identify this as it will depend on the content and
topic you are using. The processes themselves could be used at any
level. However, the activities are designed for students aged 11-18
sowe have assumed that in terms of language level the learners
will not be beginners,

b Time—This will depend on the contentyou use, the ability of the
students, the size of the class and your lesson objectives. Some of
the activities could be spread over more than one lesson or some
steps could be done for homework.
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Aims

Demo subject

Alternative
subjects

Example

12 | Introduction

1

How to use and modify an activity

Your starting point is your content and aim. Ifyou look in the
relevant chapter you can apply your content to the activities there.
When teaching a subject your content is a given, so you can use these
activities to get across the content you already have. For example,
you may want to consolidate some previously taught content. Look in
Chapter 5, ‘Consolidation and revision’,where you will find activities
that you can use with your specific content.

Do not be put offusing an activity if it does not mention your subject.
Itis impossible for us to include examples for each activity for about
twenty different subjects! However, we have tried to make the
activities as easy to generalize as possible so that you could use them
with the content that you need. To demonstrate this we describe an
activity which uses content for a higher language level. Ofcourse,
this activity may not be at the level that you need, and our demo
subject may not be the subject that you teach. For this reason we will
follow it with examples of how to do the following:

A simplify the text

B make the text more visual

C analyse the language supportyour students need

D adapt the activity to a different subject

Here is a detailed example of how this might be done:

Guess the answer

LANGUAGE  Writing questions; giving short answers.
OTHER Reading or listening; scanning and predicting.
physics

topic Conduction and convection

music Different genres of music

history The Aztecs

sports science Sports related injuries

Any subject your students need to know about.

Preparation
Write or choose a text from a book on the topic you want to teach.

Write or choose a set of questions that are answered in the text.
These could be the questions provided in your book.

Procedure

Write the topic ofthe text on the board.



Conduction and convection

If things are left to their own devices heat transfer is always
from hot to cool and heat energy always travels from the hot
object to the cooler object. Heat transfer like this only happens
when there is a difference in temperature.

The particles that make up a hot object have more energy than
the particles that make up a cold object. If the hot particles get
the chance, they will pass on their energy to colder particles.
This process is called conduction. Particles which are close to
each other pass heat energy from the hot particles to the cold
particles. Conduction happens best in solids as the particles are
close together. It also happens in liquids but to a lesser extent,
and hardly at all in gases.

Heat energy can also be transferred from one place to another
by convection. Convection is different from conduction
because the particles in the substance actually move taking the
heat energy with them. They do not pass on the heat energy as
in conduction. Itshould be easy to see that convection happens
most easily in liquids and gases where the particles can move
around much more freely than in a solid. Heated particles
within a liquid or gas always rise taking the heat energy with
them.

Possible questions

1 Inwhich direction does heat transfer—from cool to hot or
from hot to cool?

2 Inwhich matter are the particles close together?

3 Which isthe most likely matter for conduction—a solid, a
liquid or a gas?

4 Which isthe most likely matter for convection—solids or
liquids?

5 What isthe difference between conduction and
convection?

2 Tell the students you are going ask them questions related to a text
that they have not seen yet. They must not write down the questions.
However, they must guess the answer to each one and write it down.
They do not have to write whole sentences. Point out that it does not
matter if they guess wrongly—this process is just to get them
thinking. They may discuss questions with a partner.

3 Read out the questions and give the students time to write their
answers.

4 Asawhole class, or in pairs, they compare their answers. Then they
re-formulate the original questions and write them down, leaving a
space after each one for the answer. Check their questions.
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5 Read the text, or give them the text to read themselves to check

Example

14 | Introduction

their answers. They write down the correct answers, individually
or in pairs.
Check their answers.

Comments
Ifstep 5is done as a reading it could be a homework activity.

Acknowledgements
Information taken from www.digitalbrain.com.

Simplifying the text

Some possible strategies:

« shorten by removing any redundancies

« shorten by removing any unnecessary information
shorten sentences into simple structures

replace more complicated lexis

avoid passive voice

avoid idiomatic expressions

avoid phrasal verbs

Conduction and convection (simplified text)

Heat transfer isalways from hot to cool. Heat energy always
travels from the hot object to the cooler object. Heat transfer
like this only happens when there is a difference in
temperature.

The particles in a hot object have more energy than the
particles in a cold object. Hot particles can pass on their energy
to colder particles. This process is called conduction. Particles
which are close to each other pass on heat energy from the hot
particles to the cold particles. Conduction happens best in
solids as the particles are close together. It happens less in
liquids, and almost never in gases.

Heat energy can also transfer from one place to another by a
process called convection. Convection is different from
conduction because the particles actually move taking the heat
energy with them. They do not pass on the heat energy as in
conduction. Convection happens most easily in liquids and
gases, where the particles can move around much more freely
than in a solid. Heated particles within a liquid or gas always
rise taking the heat energy with them.


http://www.digitalbrain.com

B Making the text more visual

Conduction

= hot particles pass on heat energy to colder particles

« solids are the better conductors of heat energy

» particles are in rows and very close together so they can't
move around.

Particles in solids

Convection
« heated particles rise and take energy with them
» particles are further apart so they can move around

Particles in liquids Particles in gases

O oo
0

0 QOF

Show students the visuals before step 5 on page 14, i.e. before they
read the original text.

When asking the questions you could help them by writing the
keywords on the board.

Example 1 cool to hot?
2 solids, liquids, gases
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C Analysing the language support your students
may need

» Pre-teach any words you think your students will not know.

» Give them any useful collocations or chunks, for example, dose
together, far apart, from one place to another, move aroundfreely.

» ldentify and provide any structures they may need: in this case,
guestion forms.

« Analyse and practise any cognitive functions they may need, for
example, comparing, predicting. There are examples ofthese in
Appendix 2

» ldentify any study skills they may need, for example, scanning or
using the internet.

D Adapting the activity to a different subject
Subject History

The Aztecs

The Aztec people established a vast empire in central and
southern Mexico. They were there from the 14th century
AD/CE. The name 'Aztec' came from a mythical place to the
north called Azatlan, but they also called themselves Mexica. A
central part of the Aztec religion was to offer human and
animal sacrifices. The highest honour for warriors was to offer
themselves as a human sacrifice, or to die in battle. Itis
believed that the Aztecs used the fruit of the cacao tree to
make delicious chocolate. Inthe 16th century the Spanish, led
by Hernan Cortez, invaded and destroyed their empire. The
leader of the Aztecs at this time was the Great Montezuma |l.

Questions

1 Where did the Aztec people live?

2 Inwhich centuries did the Aztec empire exist?

3 Why did they offer human and animal sacrifices?

4 What delicious food did they discover?

5 Which country invaded and destroyed their empire?

Acknowledgements
Text adapted from www.SchoolHistory.co.uk.
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1.1

Aims

Demo subject

1

Giving new information

The activities in this chapter can be used whenever you need to give
new information. They focus on getting away from the teacher-led
method ofgiving information. This makes life easier for you and for
the learners. When taking in complicated information in another
language, students need to be given help to understand the
important concepts. They need to be actively involved and

given tasks which will enhance their understanding. This means
they have to ‘work for’ the information rather than tiying to take

it in passively.

The activities in this chapter are a mixture ofreading and listening
tasks. There is even one non-verbal task, 1.10, ‘Correct me’. Some of
the listening tasks, such as 1.13, ‘ABC dictation’, and 1.14, ‘Mutual
dictation’, involve active dictations.

We have included a number ofdifferent strategies and study skills
which the students need to develop.

* Note-taking, as in 1.4, ‘Co-operative listening’.

e Scanning, as in 1.5, ‘Scan the text’, 1.6, ‘Write the text question’.
e Ordering, asin 1.7, ‘Text circles’, 1.8, ‘Getting the right order’.

» Using the mother tongue as in 1.15, ‘Spot the sentence’.

e Repetition, asin 1.11, ‘Parroting’, 1.12, ‘Echoing’.

» Focusing on key words, asin 1.2, ‘Listeningwith key words’,

1.3, ‘Understanding textbook language’.

« Cooperative learning, asin 1.12, ‘Echoing’, 1.13, ‘ABC dictation’.
e Predicting, as in 1.6, ‘Write the text question’, 1.10, ‘Correct me’.

Many ofthe activities in this section also lead into an output stage
where the students write or speak about the new input they have
been given.

Ask me your questions

language ASKing wh- questions (see Appendix 2).

other Giving students a voice; arousing students' curiosity;
listening for specific information.

art

topic Pablo Picasso
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Alternative food technology Bacteriainfood
subjects mathematics Pythagoras'theorem
DESIGN AND TECHNOLOGY PlaStiCS
Any new information you need to teach

Preparation
Prepare an outline ofthe information you want to give your students.

Procedure

1 Remind the students about question forms by practising yes/no and
wh- questions. In this example the questions are in the past. Write
examples on the board. (See the example below.)
Write the topic ofyour outline on the board.
Put the students into pairs. Give them a time limit (about 7 minutes)
to tell each other what they know about the topic and then to write a
guestion about it that they want answered. They write their
guestions on the board. Correct any mistakes. Ifnecessary they write
their questions in the mother tongue. You then help them translate
the questions into English.

Example Possible student questions:
Pablo Picasso
What nationality was he?
Did he have children?
When did he live?
Where did he live?

What materials did he use?
What is the name ofhis mostfamous painting?

The class copy all the questions on the board into their notebooks.

5 Each studentwho wrote a question says it out loud to the class. The
class try to answer it.

6 Tell the students you are going to give them a talk. While they are
listening they should tick any ofthe questions they think you have
answered.

7 Giveyour talk, incorporating as many answers to their questions as
possible or sensible,

8 When you have finished, invite any students who think their

guestion has been answered to give the answer. Ifthey are right, they
come to the board and rub offtheir question.

9 Ask pairs to work with another pair. They go through the questions
in their notebooks and answer any they can.
10 Check their answers.

11 Go through any questions still left on the board and either answer
them on the spot, or save them for another lesson. Alternatively, ask
the students to find the answers for their homework.
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1.2

Aims

Materials
Demo subject

Alternative
subjects

Example

Listening with key words

language Re-Creating atext; understanding key words; listening
for key words; practising writing.

other Working in groups.

Coloured card or paper.

DESIGN AND TECHNOLOGY

topic Plastics

physics Properties of light

food technology FOoOd safety and hygiene
history The slave trade

Any text your students need to understand

Preparation

Select a text which contains important factual information.
This could be from the coursebook. Either record it, or use itas a
dictation.

Write a list of several key words or phrases from the text and
photocopy enough copies for pairs or small groups of students.
Mount the copies on different coloured paper or card and then cut
them up so there is one keyword or phrase on each slip.

Plastics

Plastics are man-made materials. Plastics have taken the place
of traditional materials like woods and metals.

Plastics differ from other materials largely because of the size
of their molecules. Most materials have molecules made up of
fewer than 300 atoms. Plastics contain thousands of atoms. We
call them macromolecules.

Some plastics are derived from natural substances such as
animals, insects and plants but most are man-made. These are
named synthetic plastics.

Most synthetic plastics come from crude oil but coal and
natural gas are also used.

When crude oil is refined, gases are given off. The gases are
broken down into monomers. These are chemical substances
consisting of a single molecule. Thousands of these are linked
together in a process called polymerisation to form new
compounds called polymers.

Key words and phrases

man-made materials  take the place of refined
fewer than 300 atoms macromolecules derived from
natural substances synthetic plastics crude oil
monomers compounds called polymers
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Procedure
Put the students into groups of not more than four.

2 Give each group a set of the key words and phrases and tell them
these are taken from the text they are about to hear. Give students
time to read and help each other understand them. They can ask you
for help and use dictionaries.

3 Tell the students in each group to share out the slips. While you read
out the text they must place the key words in the order in which they
hear them. They may hear some words twice but they place the card
the first time they hear aword.

4 Letthem send a ‘spy’ to the other groups to compare their order.
Read or play the text again.

5 Intheir groups they use their ordered key words to help them write
the text from memory. This does not have to be word for word as the
original.

Read or play the text again.

7 Give students time to edit their texts before taking them in for
marking.

8 Give the students a copy ofthe original text, or direct them to the
appropriate page ofthe coursebook.

Variation
This could be a student-generated activity.
Give different groups or pairs a different text.

2 The students select their own key words and write them on different
slips of paper.

3 Combine two groups or pairs. They take turns to read their texts
while the others order the key words.

Acknowledgements
Text taken from www.design-technology.org.

1.3 Understanding textbook language

Aims 1anguage Learning technical terms; recognizing and learning key
expressions; getting and sharing new information;
becoming familiar with a more formal academic style of
writing; building up an unseen text.

Materials Overhead projector or screen.
Demo subject BUSINESS STUDIES
topic The factors of production

Alternative geography Settlementsin MEDCS (More Economically Developed
subjects Countries) and LEDCS (Less Economically Developed Countries).

physics Evolution—The life of a star
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Example

design and technology Testing products and manufacturing
systems

Vocabulary for any subject

Preparation

Find a text which has key words to be learnt and expressions you
want the students to recognize and practise.

Write the complete text on OHT.

Make a duplicated gapped text for each student. Make the gaps big
enough to write in the missing words or letters.

List the key words and more formal expressions you want your
students to learn.

There are four main factors of production, known as resources,
that are used to produce the economy's goods and services.
These are land, labour, capital, and enterprise. All businesses
need land to create their products. Businesses may use the land
as in agriculture, build on it, extract raw materials from it, or
rent or buy it for their factories, offices, and warehouses.
Businesses employ people to make and market their products:
this is the labour. Businesses need to invest money in
machinery, equipment, and buildings; this investment is called
capital. The entrepreneur owns the business and takes the
chance that his or her product will be a success; these people
are also known as risk-takers.

Th-----are f—r ma------- act----- of pro-------------- f kn—n as
___our-—-#that are u—-—-to produ— the ec_n_my's
go___and___ vices. These are | __, labour, ¢ , and
e All businesses n------ | d to ere--------- their
products. Businesses may use the l----as in agricul---------
build on it, ex r___materials from it, or re— or buy
it for their fact offices, and wa------------------ Businesses
em___ people to make and m----------- their products: this
is the la Businesses n--—--t_ inv money in
machinery, equ , and buildings; this invest------- is

ca cap The entrepreneur owns the business and
t _ the ch that his or her pro will be a
success; these people are al— k------- as risk-takers.

Key words and expressions

resources produce goods and services labour capital
enterprise extract raw materials rent warehouses
invest main factors known as are usedto to create
asin needto iscalled
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Procedure

1 Write the title of the text on the board. Tell the students that you are
going to read the text to them.

2 Ask the students to work in pairs to write a list of key words and
phrases they think could be in the text. Divide the board in halfand
ask the students to read out their words. Write these on one side of
the board. Add and explain any new words from your key word list
that are not on the board.

3 Write the list of expressions on the other side of the board and

explain that more formal expressions are often used in textbooks.
Discuss the expressions and translate into the mother tongue.

4 Read the text. Ask the students to listen but not write anything down.

5 Read the text twice more. Now tell the students to write down any of
the words and phrases they hear while you are reading, but not to
make notes about the text.

6 When you have finished reading put students into groups of four.
Give the groups time to compare their individual lists.

7 Give eveiy student a copy of the gapped text. Tell the students they
can work together to build up the text. Explain that they can send
members oftheir group to ask other groups for help, but they must
not ask you for help. Give the students time to work on the text.

8 Stop the activity just before the groups have completed the
whole text.

9 The students take it in turns to read out their texts. When they have a
gap they nominate someone from another group to continue. If
nobody knows the missing word give them clues such as it’s the
opposite of..., it means the same as..., another wordfor this could be....

10 Show the completed text on the OHP or screen for a final check. Ask
students to write down the key words and expressions from the text
and take it in turns to explain them to their partners.

Follow-up

Ask the students to write sentences using the expressions from the
board as homework.

Acknowledgements

Example text adapted from Business Studies, David Floyd, Letts GCSE
Visual Revision Guides.
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1.4

Aims

Subject

Co-operative listening

language Listening.
other Note-taking; co-operative learning.
Any

Preparation

Prepare and practise reading aloud a short talk on the topic you want
to tell your students about.

Procedure

Ifyou have a large class call the front row A and the row behind them
B. Repeat this sequence with the remaining rows. Ifyou have a small
class arrange them into one A row with one B row sitting behind
them. All the students must be facingyou.

Write the topic ofyour talk on the board.

Tell the class that you are going to give them a short talk. The A rows
are the listeners and must not write anything down. The B rows are
the writers and can take as many notes as they like.

Give halfyour talk.

When you have finished tell the A rows to turn their chairs round to
face their group B partners. The As tell the Bswhat they can
remember from listening to the talk. The Bs listen carefully and use
their notes to jog the As’ memories. They need to help the As to
remember more, but they must not just read out all their notes.

Now ask the students to change roles so that the As are the writers
and the Bs are the listeners. Give the rest ofyour talk. Repeat step 5
with Bs recallingwhat they heard, helped by the As from their notes.

Working in their pairs they now reconstruct the notes so that they
will be a useful reference.

When they have finished ask them to discuss the difference between
listening and taking notes, and listening without taking notes. What
are the advantages and disadvantages ofeach?

Comments

Itis all too easy to get into the mode of mindless note-taking. Some
students love taking notes and others do not. We are all different but
sometimes it is useful to try another method to check that what we
are doing is really helping us.

Acknowledgments
This activity is adapted from an idea from Simon Marshall.
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1.5 Scan the text

Aims 1anguage Reporting back; introducing a text; giving input;
skimming and scanning; making long texts less
stressful; translating.

other Working in groups.
Materials Slips of paper—one for each search section.
Demo subject sports science
topic Aerobic training
Alternative iiterature Epic poetry
SUbjects qiness studies Company reports
physics Detailed text about nuclear power

Preparation

1 Find atext and make sure each student has a copy. Keep a note ofthe
source for the students.

2 Identify the key points you want your students to remember and
write these down as a list (see example below) in English or the
mother tongue, or a mixture ofthe two.

Example  Key points list

1 An aerobically fit individual can work longer, more
vigorously, and achieve a quicker recovery.

2 What factors affect aerobic training? Frequency, duration
and intensity.

3 The Karvonen Formula calculates your heart rate reserve
range.

4 if you find it difficult to say a few words,
you are probably working out anaerobically.

5 For agood indication of aerobic exercise, you should be able
to say a few words, catch your breath, and then carry on
talking.

6 Aerobic exercise strengthens the heart and lungs
(cardio-vascular system).

7 Ifyou are talking all the way through your workout, it's

Photocopiable © Oxford University Press
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Write each sentence or sentence part on a separate slip of paper.
Remove the numbering. Mix the slips up so that they do not follow
the order of the text.

Procedure

Put the students into groups of three or four. Give a copy ofthe text
to each student.

Tell them that one person at a time from each group will be the
messenger who walks out to you and reads the slip of paper you show
them. The messenger holds the information in their head and goes
back and tells their group what they read. Ifthe slip is in the mother
tongue the group must translate it into English.

The group then scan the text until they find the sentence or sentence
part that was on your slip of paper. They number and underline it on
their text.

New messengers go to you and repeat the activity until all the search
slips have been used. Keep up a reasonable pace, and encourage the
students towork quickly by saying, for example:

|’m about to show the next slip.

As quickly asyou can, please.

Which groups are readyfor the next?

OK, next one coming up.
Now read out the beginning ofany slip and choose a student to say
the rest ofthe sentence.

Take the texts away and ask the groups to write down everything
they can remember. They may remember only the key words on the
slips. This sets the key words in their minds.

Give the texts back to the students for them to file and use as a
reference.

Variation

You can use pictures, diagrams, charts, and graphs in place ofwords
on the slips to represent particular sentences or parts of sentences.

Acknowledgements
Text adapted from www.netfit.co.uk.
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1.6 Write the text question

Aims 1anguage Giving examples (see Appendix 2); predicting (see
Appendix 2).
other Reading and selecting key information; understanding
written examination questions; note-taking.

Materials Eight large cards—one for each section title; sheets of paper—one
for each student; slips of paper (optional).

Demo subject food technology
topic Food preservation
Alternative pnysics Properties of matter
SUDJECTS iy and technology Health and safety in the workplace
religious studies The Sikh nation
Any subject your students need

Preparation
1 Find asuitable text.

Make two copies ofthe complete text. Keep one complete copy for
yourselfand divide the other copy into logical sections. Photocopy
each ofthe sections three times.

With this topic the sections could be:

(@) Refrigeration and freezing, (b) Canning, (c) Dehydration, (d)
Freeze-diying, (e) Salting, Pickling, (f) Pasteurising, Fermenting, and
Carbonating, (g) Chemical preservation, and (h) Irradiation.

Write the section titles, for example, ‘Canning’, ‘Irradiation’, on the
large cards in large print. Paste or staple the text sections on the
cards, with three cards for each text section, for example, three
copies ofthe ‘Irradiation text’, and so on. This is to make it easy for
groups of students to have room to stand and read the texts. Pin the
sections up under the appropriate title.

Refrigeration
and freezing

Text section Text section Text section
and photo and photo and photo
Procedure

Write the title, ‘How food preservation works’, on the board. Write
the same title in the mother tongue under it. Get the students to
suggest as many areas of the subject as possible, for example,
refrigeration, pickling, canning. Write these on the board. Ifstudents
use their mother tongue, write the English equivalents underneath.
Then add from your original list any the students have not
mentioned.
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Example

How food preservation works

Refrigeration and freezing are probably the most popular
forms of food preservation in use today. In the case of
refrigeration, the idea isto slow bacterial action to a crawl
so that it takes food much longer (perhaps a week or two,
rather than half a day) to spoil. In the case of freezing, the idea
isto stop bacterial action altogether. Frozen bacteria are
completely inactive.

A bag of frozen vegetables will last many months

without spoiling.

Refrigeration and freezing are used on almost all foods: meats,
fruits, vegetables, beverages, etc. In general, refrigeration has
no effect on afood's taste or texture. Freezing has no effect on
the taste or texture of most meats, has minimal effects on
vegetables, but often completely changes fruits (which become
mushy). Refrigeration's minimal effects account for its wide
popularity.

Give each student a sheet of paper and tell them to fold it into three
parts horizontally. At the top ofthe first section ask them to write
‘Things I knew’; at the top ofthe second section they write ‘Things |
didn’t know’; and on the third they write ‘Examples to remember’.
Put the students into groups with a maximum ofsix.

Tell each group which text section to read. Explain that you will give
them a time limit.

Ask the students to go and read the text. They do this individually. As
they read, each student writes down information under the three
headings on their paper. They may make quick drawings or notes for
the ‘Examples to remember’ section.

When the time limit is up ask the students to return to their groups
and pool their information.

Each group presents their information to the rest ofthe class.
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Example These are the things most ofthe group knew...
Things some ofus didn’t know were...
An example ofthisis...

While each group is presenting, the others make notes.

7 This step is optional depending on the course. The groups write
possible examination questions about their text area on slips of
paper—one slip per question. The groups display these questions by
the appropriate texts. Give the students time to move from text to
text and write down some or all of the possible questions.

8 Give the students the reference you used so that they can read the
whole text later. Alternatively, you can give a copy to each student.

Acknowledgements

Text taken from ‘How food preservation works’, by Marshall Brain,
found on www.howstuffworks.com.

1.7 Textcircles

Aims 1anguage Asking and answering questions (see Appendix 2);
ordering words.

other Getting new information; working in groups; reading.
Materials Sheets of paper for the prepared text extracts.
Demo subject science
topic Making copper chloride
Alternative psnhe How the European Parliament works
subjects . ic Jamaican music
design and technology Shaping plastics—injection and extrusion
Vocabulary for any subject

Preparation
1 Find or write a short text.

Example This is how we get copper chloride to crystallize. First of all add
copper carbonate to ajar containing hydrochloric acid. Wait
until the fizzing stops. Then filter the solution through filter
paper into a flask. This removes the unreacted copper
carbonate and gives a copper chloride solution. The next thing
to do isto pour the copper chloride solution into an
evaporating dish. Put the dish on top of a beaker which has
some water in it. Place the beaker on a tripod and heat it until
the first crystals begin to appear. Remove the heat and leave
the solution for a few days for the copper chloride to
crystallize.
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Example

Divide the text into sections, making sure that each section break is
in the middle of the sentence. (See the example below). There should
be enough parts for each student in a group to have one. Type or
write the prepared text in the parts, writing the number 1 next to the
beginning. Do not write any other numbers.

1 This ishow we get copper chloride to crystallize. First of all
add copper carbonate to ajar containing hydrochloric acid.
Wait until the

fizzing stops. Then filter the solution through filter paper
into a flask. This removes the unreacted copper carbonate
and gives

a copper chloride solution. The next thing to do isto pour
the copper chloride solution into an evaporating dish. Put
the dish on top

of a beaker which has some water in it. Place the beaker on a
tripod and heat it until the first crystals begin to

appear. Remove the heat and leave the solution for a few
days for the copper chloride to crystallize.

Cut into slips. Inthe example above you have five slips for one circle
offive students. Duplicate enough sets of five slips for the class.

Procedure

Write the text title on the board. Write up any difficult words or
phrases from the text and give the translation in the mother tongue.
Ask students to listen and repeat the English.

Tell them to get into circles of five. Give out the slips. Ask students
to read their slips to each other. They must keep their own slips of
paper. Tell them that the student with slip number i has the
beginning ofthe text. Ask them to work out the correct order
ofthe text and to stand in that order.

Ask the students who have the first part of the text to read out their
slips. Then get the rest ofthe group to read their slips in their chosen
order to check that they are correct. They do this in their groups.

Choose agroup to read out their text in their chosen order. The
whole class listens and checks. Do this with another group to give
them time to check, hold and anchor the information in their minds.

Take in the slips. Give out copies ofthe text, one for each student.
The students sit down. Each student writes a question about the text.

Taking their questions with them the students move round the class
asking and answering the questions.
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Variation

Use two different texts covering a similar topic. Use different
coloured paper for each text. Alternatively use different fonts. Each
student should have a copy ofboth texts.

1.8 Getting the right order

Aims 1anguage Adverbs of sequence, for example, after, before, then
(see Appendix 2).

other Memorizing a sequence of steps; using the kinaesthetic
intelligence.

Materials One slip of paper per student.
Demo subject 1iterature
topic Periods of literature
Alternative sciences The steps involved in an experiment
subjects is¢ory The order of events, monarchs, battles
mathematics The steps to solve a specific calculation
Any subject which involves a sequence or order

Preparation
Write out the steps ofthe sequence you wantyour students to learn.

Procedure

1 Show on the board the steps you want your students to memorize.
Number them. Give the students time to try to memorize the correct
order.

Example Periods of Literature .

7 Postmodern
6 Modern  eeeeeemeeeeeee
5 V(5176 1T s D ——

=00 10 =101 R —
4

3 Enlightenment
2 Renaissance = -------------=-------

1 Medieval
Classical ~  -=--mm-mmm-

2 Putstudents into groups of the same number as the steps that you
want them to memorize. In this example they will be groups ofeight.
Number the students 1-8. Ifyou have more than eight students in a
group two can share a number. Ifyou have seven students, you can
give one student two consecutive numbers.

3 Studentl in the group stands and says the name of the first step,
student 2 the second and so on. Check each group. Ifa student makes
amistake, student 1 starts again from the beginning. They continue
like this until they have managed to get through the whole sequence
at least twice without making a mistake.
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1.9

Aims

M aterials

Demo subject

Alternative
subjects

Ask the students to write the name of their step on a piece of paper.
They mix them up and each student in the group takes one.

This time they must stand and say the step on their piece of paper at
the appropriate time.

Repeat step 5 as often as necessary, getting the students to re-
distribute the slips each time.

Ask the students to write the different periods on a staircase in their
books.

Students as words

language Spatial language (see Appendix 2).

other Reading; gap-filling; using the kinaesthetic intelligence;
using charts or diagrams.

Two sets of slips of paper; an overhead projector or electronic
whiteboard.

music
topic The orchestra

history An historical family tree: the names of the characters and
events

biology The human skeleton: different bones of the human body
and parts of the body related to the bones

mathematics Pictures of different shapes: the names of the
different shapes and words connected to the different shapes

Preparation

Find or write a text which includes information about two sub-topics.
In the example on the next page the topic is ‘The orchestra’, with the
sub-topics being the instruments in the sections ofthe orchestra and
how the orchestra is arranged.

Photocopy one text per student or pair of students, or project it onto
ascreen.
Make a gapped version ofthe text and photocopy it for each student.

Draw a blank chart ofthe different sections ofthe orchestra. Put it on
the board for the students to copy or project it onto a screen.

Make Group A slips of paper with the names ofthe different
sections ofthe orchestra. Group A will be approximately one third of
the class.

Make Group Bslips of paper with the names of the different musical
instruments. They can be duplicated so that everyone gets one.
Group Bwill be approximately two-thirds ofthe class. Make sure you
have at least one instrument to match each section of the orchestra.
Ifyou have alarge class instruments can be duplicated.
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Example The orchestra sits in a semi-circular arrangement with the
conductor facing them at the front, with his or her back to the
audience. The largest section isthe string section, which
includes the violins, violas, cellos and double bass.

The first violins are on the conductor's left with the second
violins in the next triangle. The violas are immediately in front
of the conductor and the cellos are on the right of the
conductor in front of the double basses.

The next biggest section is the woodwind section. The flute
section is behind the violas, next to the second violins, and the
oboes are next to them. The clarinets are behind the flutes,
with the bassoons behind the oboes.

The brass section comprises French horns, trumpets, trombones
and tubas. They sit behind the woodwind section with the
French horns behind the clarinets, the trumpets in the middle
and the trombones and tubas together on the right.

The percussion section is across the middle at the back.

If a harp is needed it goes on the left of the conductor at the
back of the first violins.

Procedure

1 Ask the class to read the text. Give them an appropriate time limit to
take itin.

2 Divide the class into Group A (approximately one-third ofthe class)
and Group B (two-thirds). Take away the text from Group A.

3 Give out the slips of paper with the names ofthe sections of the
orchestra to the students in Group A. There must be at least one
student per slip.

4  Show the blank orchestra chart on the board or the screen.

5 Tell Group A to position themselves according to their place
on the chart.
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1.10

Aims

M aterials

Demo subject

Alternative
subjects

Example

When Group A are in position, Group B check and if necessary 1.10
correct Group A.

Take away the texts from Group B, giving each student a slip of paper
with the name ofan instrument. They go and stand with other A and
B students in the correct section. They then tell each other as much
as they can about their section or instrument.

Give the class a gapped version ofthe original text. Put the students
into threes (one A and two Bs) who work together to fill in the blanks
and check their information.

Finally, the students copy and fill in the blank orchestra chart.

Comments

The first time you use this activity it will need some time to prepare,
butyou will be able to use it with many different classes.

Acknowledgements
Information taken from www.thinkquest.org/librarv.

Correct me

language Drawing conclusions (see Appendix 2); predicting (see
Appendix 2).

other Sequencing a text; learning a sequence; reading aloud
to correct the teacher; understanding instruction;
sharpening observation skills.

A thermometer; a lidded jar big enough to hold the thermometer;
a small piece of steel wool; vinegar.

CHEMISTRY

topic An experiment demonstrating a chemical reaction
history Sequencing events

food technology Sequencing asimple recipe

design and technology Making an origami figure
Preparation

Find a set of instructions and re-write them in ajumbled order.
Photocopy one set for each student.

Describing an experiment

e Remove the thermometer from thejar.

* Now look at the temperature.

Wait five minutes.

Write down the temperature.

Put the thermometer in the jar and close the lid.
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Example

Example

* Wait five minutes.
» Soak a piece ofsteel wool in vinegar for one minute.

e Squeeze the vinegar out of the steel wool pad. Wrap the steel wool
around the bulb ofthe thermometer.

» Place the thermometer and steel wool back into the jar and close
the lid.

Procedure

Write a sentence on the board introducing the topic, but leaving a
gap for the missing topic word or words. Ask the class to guess the
words, in this example, chemical reaction.

A is when elements or compounds interact toform new
elements or compounds.

Tell the class you are going to demonstrate the stages ofan
experiment absolutely silently. The only words they will hear will be:
Waitfive minutes. Tell them to watch very carefully.

Demonstrate the experiment silently in slow, clear stages, except for
stages two and eight, which you must say out loud.

The following is the correct order:

i Put the thermometer in the jar and close the lid.

Il Wait 5 minutes.

iii Write down the temperature.

iv. Remove the thermometer from the jar.

v Soak apiece of steel wool in vinegar for one minute.

vi Squeeze the vinegar out of the steel wool pad. Wrap the steel
wool around the bulb ofthe thermometer.

vii Place the thermometer and steel wool back in the jar and close
the lid.

viii Wait 5 minutes.

iXx Now look at the temperature.

Next give out a photocopy ofthe experiment stages, telling the

students that they are in the wrong order. Ask the students to reorder

them correctly based on their memory ofyour demonstration. They

write the numbers 1-9 by the appropriate stage.

Read out the jumbled list stage by stage telling the students to correct
you by reading out the correct instruction.

Ask them what they think will happen to the temperature at the end
ofthe experiment. (It rises because the vinegar removes any
protective coating from the steel wool, allowing the steel to rust.
When this happens, heat energy is released.) Ask them to guess by
how much it will rise.

Ifyou are working in the laboratory, get the students to work in small
groups to do the experiment, following the correctly ordered
instructions. Tell them to check the temperature on the
thermometer before they begin. They can check the accuracy oftheir
guesses by seeing how much the temperature has risen at the end of
the experiment.
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1.11

Aims

Demo subject

Alternative
subjects

Example

Acknowledgements

This activity was contributed by Simon Marshall. The text was
adapted from www.spartechsoftware.com/reeko.

Parroting

language Learning definitions (see Appendix 2).

other Pronunciation; reading and repeating statements;
memorizing important concepts.

topic Computing terms

literature Learning a poem or quotes

history Learning the dates of important events

mathematics Learning theorems or formulae

Any subject in which students need to learn information by heart

Preparation

Find or write a short text or series of definitions that are important
for your students to memorize.

Data Factual information used as a basis for
reasoning, discussion, or calculation.
Digital A method of encoding information using a

binary code of Gsand 1s.

Hardware Machinery and equipment such as the monitor,
the mouse, and the processor.

ICT system A set up consisting of hardware, software, data,
and the people who use them.

Scanner A device that reads a printed page and converts
it into a graphics image for the computer.
Software Instructions for a computer. Software tells the

hardware what to do.

Procedure

Write the definitions on the board, leaving a space above each one to
add the keywords.

Dictate the key words. Invite students to come to the board and write
the matching key word above each definition.

Go through each definition, making sure the students understand
them. Ifnecessary translate them into the mother tongue.

Read each English definition out loud. Ask the students to repeat
after you to focus on the pronunciation.
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1.12

Aims

Demo subject
Topic
Alternative
subjects

1
Example
2

Rub out a part ofany sentence, but not any of the key words. Then get
the students to read all the sentences again, including the partyou
rubbed out.

and converts it into a graphics image for the computer.
Rub out a part of another sentence and repeat step 5.
A set-up consisting of hardware, software,

Continue until all the sentences have disappeared and only the key
words are left.

Get the students to write the sentences from memory in their books.

Comments

Ifthere are key words, as in this example, it is better to leave them on
the board. Ifthere are no key words it seems to help if there are
dashes to indicate each line.

Echoing

Simple past tense.

language

other Listening and repeating; writing; working in groups.
HISTORY

Lenin

biology Transpiration of plants

geography Earthquakes
art The Impressionist movement
Any topic your students need to learn and memorize

Preparation

Find information in English on the topic and prepare a short
talk on it.

Divide your input into separate short sentences.

Procedure
Write the title ofyour topic on the board.
Vladimir llyich Lenin

Put the class into groups ofnot more than four. Ask them to tell each
other what they already know about the topic.

Write on the board and explain any key words or phrases from your
sentences that your students may find difficult to understand.

Tell the students to put away their pens and not to use them until you
tell them.

Ask the members of each group to number themselves one to four.
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Example

Example

10

11
12

Tell them you are going to read some sentences out loud. You will
repeat each one. Every time you stop speaking, one student in each
group has to echo to their group exactly what you said. The first time
this will be student 1, then student 2and so on. The whole group then
repeats what the ‘echoer’ said. Alternatively, in a mixed-ability class
the echoer could be the highest level student.

Read the first sentence twice clearly. The students 1 in each group
repeat it, all at the same time. Then the rest of their group repeat it,
all together, back to the ‘echoer’.

Read the second sentence twice for the students 2 to repeat. The
groups then repeat it back. Continue in the same way until you have
read all the sentences.

Leninwas bom in 1870 in Russia.

i He studied law at university.

iii  He became a professional revolutionary.

iv. Hewas arrested and exiled to Siberia.

v After his exile he became the leader ofthe Bolsheviks.

vi  In1917 he organized the Bolshevik take-over of power in Russia.
vii This led to three years of civil war.

viii There was widespread famine.

ix Hediedin 1924.

X His body is in a mausoleum on Moscow’s Red Square.

Write a key word or two from each sentence on the board.

i bom 1870
i law university

iii  revolutionary

iv arrested exiled

v leader Bolsheviks

vi 1917 organized takeover power

vii civilwar

viii famine
ix 1924
X body mausoleum

Tell the students to look at the key words on the board while you re-
read all the sentences.

Ask the students to reconstruct the sentences in their groups.
Check their work.
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1.13 1.13 ABC dictation

Aims language Numbers.

other Reading; re-ordering sentences; cooperative learning;
writing and spelling from listening to a text.

Materials One piece of paper, preferably A4, per student.
Demo subject PHYSICS
topic Space travel
Alternative food technology Bacteria infood
subjects ,pysics The principles of pressure
history Life story of a historical character

Preparation
1 Choose atext.

2 Divide the text up into twelve short sentences or phrases which
would be easy for your students to listen to and write down. Label
them A 1-4, B1-4, C1-4 but in random order. In this example the A
students have the shortest sentences and the C students the longest,
making it suitable for mixed levels.

Example Voyager 1

A3 Voyager 1is a spacecraft.

C4 Ithas travelled 12 billion km to the edge of our solar system.

At This long trip has taken 30years.

B3 eventhough it travels at 35000 mph.

C2 Itwill take a further 20000 years to reach the Oort Cloud.

Ci This cloud consists of comets that surround our solar system.

Bi Our nearest star is twice as far away as the Oort Cloud.

A2 Itis called Proxima Centauri.

B4 We will need new modes of space travel to reach this star.

C3 There are a number of possibilities but none has been tried
as yet.

A4 One ideais to use nuclear power.

B2 However, this isveiy controversial.

Procedure
1 Divide the class into 3groups, A, Band C.

Give each student a piece of paper. Ask them to cut or tear it
horizontally into four strips.

Tell the class you are going to give them a dictation with a difference.
They only write down the information ifyou say their letter, and
each time they write they use a different slip of paper. In this way
they will be writing four sentences each. Tell them not to panic if
they can’t do it the first time as they will have an opportunity to get
help later.
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Write the title ofthe text on the board, in this example, ‘Voyager i\ If
there are any proper names in the text write these on the board also,
in this example, Oort Cloud and Proximo, Centauri. Write up and explain
any other words you think may be unfamiliar.

Read out the sentences at a reasonable speed. Don’t pause between
them. Startwith Ai, followed by Bi and ClI, then A2 and so on.

Put the students into same letter groups and ask them to choose a
messenger. Inlarger classes there can be a number of smaller groups
sharing the same letter. They check their sentences and send their
messenger to you if they have any gaps or differences. They must all
end up with exactly the same sentences. When they have finished
checking, you check one set of papers for each group and that
student tells their group any corrections you have made.

Put students into groups with at least one A, one Band one C in each.
Ifthere is more than one student ofthe same letter, they need to use
only one oftheir sets of papers. Suggest they choose the set that is
easiest to read.

As agroup they put their slips of paper into the right order. They
probably won’t have realised that you read the text injumbled order!

Read out the text, this time in the correct order, for the class to
check. Alternatively, give everyone a copy ofthe original.

Variation 1
You can make the activity easier by having four groups, A, B, C, D.

Variation 2
It can also be done as a student-student dictation.

Dictate the sentences in the correct order, with Ai as the first
sentence, Bi the second and so on.

Put the chart overleafon the board for the students to copy.

The students write their sentences next to their own letter and leave
gaps to fill in the other letters later.

Then in ABC groups they dictate their sentences to each other. This is
auseful way ofavoiding the photocopier, and ofgetting your
students to ‘work for’ the input.

Acknowledgements
Information taken from www.bbc.co.uk/science/space.
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1.14

1.14

Aims

Materials
Demo subject

Alternative
subjects

o

o

Photocopiable © Oxford University Press

Mutual dictation

language Pronunciation.

other Speaking; listening, reading; writing.
Photocopies of the worksheets.

FOOD TECHNOLOGY

topic Bacteria

art Using watercolours

physics Colour

mathematics INstructions for solving equations

Preparation
Write or find a text which gives the students key information.

Divide it up into alternate A and B sentences. On one sheet write the
A sentences, leaving the B lines blank. Do the reverse on the other
sheet.

Photocopy the sheets so that you have one A and one B sheet per pair
of students.
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1.14

Student A
Bacteria
A Bugs and germs are the common name for organisms that cause food poisoning.

B

A We can only see them through a microscope

B
A They can get into our food at any point in the food chain.

B

A Food poisoning bacteria multiply fast if they have moisture, food, warmth
and time.

B
A They are very hard to detect

B

Student B

Bacteria

A _
B They could be bacteria and viruses.

A
B so they are also called microbes or micro-organisms.

A

B Ifthey are allowed to survive and multiply they can cause illness when that food
is eaten.

A
B They multiply best between 5and 63 degrees C.

A
B because they do not usually affect the taste, appearance or smell of food,

Photocopiable © Oxford University Press
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Procedure

1 Give halfthe class the A sheets and the other halfthe B sheets.
The easiest way to do this in a larger class is to label alternate
rows A and B.

2 Give the students time to read and understand their sentences. They
can do this with other students who have the same sheets. Ifthere is
anything they don’t understand they must ask you. Explain to them
that later they may need to explain their sentences to someone else.

3 Write on the board any words you think they may have difficulty
pronouncing and work on the pronunciation with them.

4 Putthe students into A and B pairs. Ifyou have alternate A and B rows
each A can now work with the B student behind them. Tell them not
to let their partner see their sheet.

5 StudentA starts by dictating their first sentence to Student B. Student
Bwrites it in their first A line. Remind them to dictate the full stops.
Student Bthen dictates their first sentence and Student A writes it in
their first B line. They continue like this until they have completed
the dictation, and filled in all their lines.

They check what they have written by reading it back to each other.
7 Give them time to help each other understand the content.

Comments

Making students work for the information, rather than just giving
them a handout, helps them understand and retain it.

Acknowledgements
Information taken from www.howstuffworks.corn.

Mutual dictations have been around a long time and we don’t know
where the idea originated.

1.15 Spot the sentence

Aims language Translating.
other Reading; understanding new information.
Subject Any text your students need to read in a monolingual class.

Preparation
1 Choose any informative text your students need to read in English.
2 Translate the key sentences into the mother tongue.

Procedure
1 Giveyour students a short time just to skim through the English text.
2 Readout one ofthe sentences you have translated into the mother
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1.16

Aims
Demo subject

Alternative
subjects

tongue. Ask the class to read out the equivalent English sentence
from the text.

Continue in this way, reading sometimes a complete sentence,
sometimes part ofa sentence, sometimes a useful collocation.

Put the students into pairs. Looking at the English text, they take it in
turns to translate a sentence, part ofa sentence or a few words into
their mother tongue. Their partner reads out the equivalent English
from the text.

Acknowledgements

This is adapted from an activity we learnt from Visnja Anic, first
published in Way To Go Teacher's Book, Skolska knjiga, Zagreb, 2001.

What did you hear?

language Building vocabulary.

other Practising listening skills; predicting.
history

topic The Wright brothers

geography Any text concerning constituents of soils
physics Any text explaining electron beams

art Any text on the life and style of a great artist
Vocabulary for any subject

Preparation

Find a text. Inthe example below the historical information has been
simplified and the present tense has been used. Write down key
words or dates from the text.

Copy the text leaving gaps for the key words or dates. Photocopy the
gapped text, one for each student. Keep a copy ofthe complete text
for your own reference.

Procedure

Write the title ofthe text on the board and give the students time to
discuss with a partner what they know about the subject.

Write the words in bold in acolumn on the board and pre-teach
them. (You can write the meanings of these words in the mother
tongue.) Get the students to listen and repeat the words. Leave the
words on the board, drawing a line to keep them separate.

Tell the students that you will read the text twice. They must
listen carefully but not take notes. Read the text the first time.
After you have done so write the key words in random order on
the rest ofthe board.

Read the text again.
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1.16

Example

5

The Wright brothers

Every invention isvery difficult and isthe result of lots of
disappointments and hard work. In the early 20th Century
flying is a new idea. It is exciting and dangerous. The American
brothers, Orville and Wilbur Wright, build seven flying
machines before they are successful. They crash many times.
They build and rebuild their machines. They study gliders and
try to find a way to control an aircraft. In 1902 they build a
glider with wings and a tai| that are flexible. The Wright
brothers begin to plan a powered machine. They ask engine
manufacturers to help with engines and propellers, but they
are not successful. In 1903 they design and build their own
engines and propellers which are better. In France other
inventors are trying to win the race to be the first to fly a
powered and controlled flying machine. On October 5,1905
Wilbur Wright makes the first controlled flight. He flies for 39
minutes and goes 24 miles (38.6 km) in his Flyer 3. The Wright
brothers win the race. The aeroplane is invented.

In this text the underlined words would be the gaps. The words in
bold are the words to pre-teach before reading.

Give out the gapped texts. Set a time limit depending on the ability of
the class. The students work individually to fill the gaps.

Rub out the key words.

Now read the text for a third time. Pause at the gaps and ask students
to say the missing words.

Follow-up

Ask the students to find out as much as they can about the history of
aviation using the Internet, magazines, or textbooks. The
information they collect can be used in another lesson for group
presentations or exam practice questions.
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2

Teaching and activating
key vocabulary

Every subject has its own specific key vocabulary. Itis often the case
that students learning another subject through English do not even
know the meanings of these subject words in their mother tongue,
which makes the vocabulaiy learning even more difficult for them.
The activities in this chapter are designed both to teach the meanings
and to give the students the opportunity to learn and memorize
them.

Students need to build a bank of subject-related words and to do
this they need training in how to store them on the page, as in 2.7,
‘Using mind maps’. A crucial skill is to be able to understand and give
definitions and descriptions ofwords. There are examples ofthis in
2.1,'‘Odd one out’, 2.2, ‘Right in one’ and 2.3, ‘Define it’. In addition
there are activities focusing on key vocabulary in Chapter 1, where
we need to help students understand the vocabulary in a reading or
listening text.

Many classroom activities designed to help students learn
vocabulaiy are created by the teacher, but the designing ofthese
activities is in itselfa good way to focus on the meaning and use of
words. For this reason we have included some student-generated
activities such as 2.5, ‘Student-generated jumbled words’, 2.6,
‘Student-generated word puzzle’.

For teachers with monolingual classes there are also some
activities such as 2.8, ‘Walk and swap’ which involve the use ofthe
mother tongue.
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2.1 0Odd one out

Aims 1anguage Defining and describing (see Appendix 2); spelling.
other Categorizing words and recognizing word associations;
revising specific vocabulary.
Demo subject bviology
topic Human biology—parts of the body
Alternative business studies Business terms and abbreviations
subjects . qics Electronic control
history 20th Century explorers

Preparation

Write lists of related words and add to each list one word which is
not related.
Example A retina, optic nerve, sacculus, iris
B masseter muscle, condyle, radius, temporalis muscle
C scapula, carpals, femur, phalanges, ulna
D fibula, tibia, sternum, patella
E pancreas, coronary artery, left ventricle, pulmonary artery

Procedure

1 Tell the students to write down all the words you dictate. Dictate the
first list. Ask the students to work in pairs to check their spelling.

2 Continue in the same way until all the lists have been dictated.

3 Put the students into pairs. Ask them to discuss and underline the
‘odd one out’ in each oftheir dictated lists.

4 Ask for avolunteer to write the words from list A on the board. Check
the spelling with the class.

5 Call one pair to the board. They underline the ‘odd one out’ and give
areason for their choice. For example, The sacculus is the odd one out
because it is in the ear and the others are in the eye. Check with the other
students that they agree.

6 Get another volunteer to write list Band so on, until all the lists are
complete and the students have checked their spelling.

7 Clean the board. In pairs, the students test each other on spellings
and the meanings.

Answer key

Odd ones out

A sacculus: it is in the ear whereas the others are in the eye.

B radius: it is in the arm whereas the others are in the head.

C femur: this is a leg bone while the others are in the upper body.
D sternum: this is the breastbone; the others are in the leg.

E pancreas: this is the only one not in the heart.

Variation
Give out copies ofthe lists instead ofdictating them.

46 | Teaching and activating key vocabulary



2.2

Aims

Materials
Demo subject

Alternative
subjects

Example

Right in one

language Question forms (see Appendix 2); modal verbs.

other Giving accurate definitions (see Appendix 2); revising
key vocabulary.

Photocopied worksheets; lists of words.
GEOGRAPHY

topic Riversand coasts

business studies Finance in business
physics Speed, velocity and acceleration
biology Diffusion and osmosis

Preparation
Write lists ofwords you want your students to define.

Prepare two worksheets, A and B, as in the example below. Prepare
the Bworksheet in the same way, but with ‘Student B’ at the head of
the top left-hand box. Photocopy the ‘Student A’ worksheet for half
the class and the ‘Student B’ worksheet for the others.

Worksheet 2.2

StudentA Riyhtitiofie'
1 1

2 2

3 3

4 4

S S
Mypartner's lost Rijkti*VOKE'
1 1

2 2

3 3

4 4

S S

Photocopiable © Oxford University Press
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Example Completed worksheet

StudesctB RigktUvone,

1 bay 1X

2 spit 2/

3 wtw&'CMtfUatforvKs 3/

4 cliff

5 headlines S *

Myfuurtnerslist Rightuvone.

1 Meander 1/

2 ox.'bowlakEs 2/

3 levt& 3/

4 fUodjd&in 4 *

5 alUunimv S 3S
Procedure

1 Divide the class into two halves, group A and group B. Give out the
blank worksheets.

2 Give alist offive words to group A for them to copy down on their
prepared worksheet under ‘Student A’. Do the same for group Bwith
adifferent set ofwords. Ifthe groups are large you may need more
than one list of the words for each group.

3 Ask pairs of student As to work together for a few minutes to discuss
how they could accurately define their words. Do the same with pairs
of student Bs. Give them time to think about the definitions. They do
not write anything down.

4 Pair A and B students. Tell them not to show each other their
worksheets. Tell them they have to define the words on their list for
their partners to guess. They must not say the actual word when they
are defining it. The idea is for a pair of students to get as many words
‘Right in one’ as possible.

5 Ifthe partner guesses correctly at the first try then student A can tick
that number in the ‘Rightin one’ box. Student B then writes the word
they have defined correctly in ‘My partner’s list’ and ticks the ‘Right
in one’ box. Ifthe guess is not right then Student A must put a cross
in the ‘Rightin one’ box.

6 The students could take it in turns to give their definitions.

7 Checkwhich pairs managed to get the most definitions ‘Right in
one’. At the end ofthe activity the students check and discuss the
definitions which gave them problems. Ask them to write down the
problem words and suggest how they could be defined.
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2.3

Aims

Materials

Demo subject

Alternative
subjects

2
Example
3

Examples

Define it

language Comparing and contrasting (see Appendix 2); giving
definitions (see Appendix 2).

other Recalling vocabulary.

Two slips of paper for each student; a small rigid container such as a
cardboard or plastic box for each group.

BUSINESS STUDIES
topic Marketing terms

music Different kinds of instruments

design and technology 100Isand equipment
literature Heroesand creatures in Greek mythology
Vocabulary for any subject

Procedure

Give each student two slips of paper. Put the students into groups of
no more than eight. Give each group a container.

Write the topic on the board.
Marketing Terms
Explain the rules. This could be done in the mother tongue.

Rules

Each studentwrites two different expressions to do with the subject,
one on each slip. These can be anything to do with the subject. They
do not show or tell the other group members what they have written.
They fold the slips to hide the writing and put them into the group
container. It does not matter ifa term is duplicated.

market research, marketing mix, market share, market penetration, market
trend, shrinking market, flat market, niche market, domestic market,
segmented market, flooded market, market leader

Choose a student in each group to start the activity. The student takes
out one ofthe slips from the container, reads it silently and gives a
definition without using the words written on the slip. Ifthe student
does not know the word, they replace it in the container and take
another one.

The others in the group say what they think it is. They can speak in
any order.

When a student guesses correctly, he or she keeps the slip, takes
another slip from the container, and repeats the activity. Ifthe group
fails to guess correctly from the definitions given, the slip is returned
to the container for another student to pick out later.

Set atime limit depending on the ability of the class. The activity
continues until all the definitions have been matched and all the
slips removed from the container, or the time limit is reached.
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10

2.4

Aims

Demo subject

Alternative
subjects

Example

Example

When all the slips are out any duplicated items are replaced with
different terms. Then the students fold all the slips again and put
them back in the container.

Repeat the activity but reduce the time limit. This speeding up
increases the fun element.

The students copy the words and write definitions for homework.

Two minutes to remember

language Defining and describing (see Appendix 2).

Listening for specific information; note-taking;
memorizing key words; learning definitions; visualizing
as an aid to revision.

ENVIRONMENTAL STUDIES
topic Desert ecosystems

other

design andtechnology Jlechnical, moral, cultural and
environmental values
ict Creating and improving spreadsheets

pshe Developing good relationships and respecting the differences
between people

Preparation

Find or write a text that gives key words and examples. The text
could be completely new to your students or one they have seen
before in their textbook.

Make a list ofall the key words you will write on the board, and
another ofthe examples you will write around the key words:
Keywords: Location, Climate, Soils, Vegetation, Wildlife, Human activity

Writing around the key words: Vegetation— cacti, deep or wide roots,
thick bark

Procedure

Werite the title ofthe text on the board. Discuss the title with the
students.

Write the key words from the text in any order on the board. Draw a
box round each key word and leave enough space between the boxes
to add the example words given in the text.

Location Climate Soils

Human activity Wildlife Vegetation
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Example Desert ecosystems

Deserts are found between 15° and 30° north and south of the
equator. The Sahara, in north Africa, isthe largest hot desert in
the world. Others include the Kalahari in southern Africa, the
Atacama in South America, the Gobi in Asia and the Australian
Desert.

Deserts have very high temperatures all year. The average
daytime temperature is 30° C, but it can reach over 50° C.

At night the temperature falls dramatically. It can reach as
low as 0°C. Because of the constant high air pressure there is
very little rain. On average, deserts get less than 250mm of
rain each year.

Desert soils are not very fertile. The soils look grey and are
thin with little organic matter. The water evaporates quickly
and salt builds up on the soil surface.

However, deserts do have vegetation. The plants adapt to
the climate. Some have thick, waxy skins as this helps reduce
water loss. Others grow deep, wide roots. The trees protect
themselves against fire with thick bark. Cacti can keep water in
their fleshy stems.

The deserts also have wildlife. Camels, dingoes, kangaroos,
snakes, lizards, spiders and termites are some species that have
adapted to the desert environment.

People have managed to live in deserts for many thousands
of years. They knew how to survive without damaging the
ecosystem. Modern farming practices are changing the desert
ecosystems. Overgrazing is causing soil erosion, and the soil is
becoming salty as a result of irrigation. Deserts are getting
bigger.

Tell the students you will read the text twice. Do the first reading. Do
not discuss the text with the students.

Write the example words by the side ofthe matching key word boxes
and draw lines connecting them. Do not discuss the examples with
the students.

Example &e&j>or thin,, little.
wuies route* orgaMA/Cm atter
Vegetation Soils
\ i \
thick bayto aicti notu-ery saltsbuild
fertile, otvsurface.

Read the text the second time. Tell the students that they have two
minutes to memorize the examples.
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6 Rub outthe examples but leave the key words on the board. Ask the
students to work alone, copy the key words and write the examples
they can remember. Set a time limit depending on the ability of the
class.

7 Students check their work with a partner and add to their list.

Call for volunteers to write the examples on the board next to the
matching key words. Students copy what is on the board for future
reference.

Acknowledgements
Text adapted from Revise KS3 Geography, Amell and Browne, Letts.

2.5 Student-generated jumbled words

AimS 1language Spelllng

other Labelling key words on a picture; jumbling and
reordering words; using the visual/spatial intelligence.

Materials Picture to be labelled.
Demo subject BioLOGY
topic Bones, joints and muscles
Alternative design and technology Different equipment/tools
subjects . ¢hematics Geometric shapes
art Picturesand artists
Vocabulary for any subject

Preparation

1 Find or draw a picture illustrating the words you want to be
memorized.

Photocopy it for each student.
3 Write alist ofthe words in random order.

Example backbone  sj/jj
n shoulder blade

QpPera C°l)arbones

Procedure
1 Write the words all over the board—not in a vertical list.

2 Studentswork in pairs. Ask them to make a list ofthe words from the
board in any order they like, and then to number them.
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Example Different bones and muscles

3 Give out the pictures. Now they match the words to their picture by
writing the appropriate numbers on the picture. Ifthey have any
problems they must get you to check.

4 Getthem tojumble the letters ofeach word on their list.

Example 1 luksl
2 cbakbone
3 laoclrbone
4 lerdoshu blade
5 shir
6 preupmrabone
7 rwloe mar bones
8 dnah bones

Teaching and activating key vocabulary | 53

2.5



2.6 5

2.6

Aims

Other
Demo subject

Alternative
subjects

1
Example

2

Each pair exchanges their picture and their list ofjumbled words
with another pair. The pairs re-order the letters and then write the
matching number from the picture next to each word.

They give back their work to the pair who wrote it for them to check.

Comments

The process ofjumbling and re-ordering the words is agood way to
help students memorize them. In fact they probably learn as much
from creating the activity as they do from working on the activity
they have been given.

Student-generated word puzzle

tanguage WTriting definitions and descriptions (see Appendix 2);
asking and answering questions (see Appendix 2);
translating.

Memorizing key words.
mathematics

topic Mathematical terms
biology Partsof the body
physics Electrical components
history Different battles/wars
Vocabulary for any subject

Preparation
Write a list ofabout twelve words you want your students to focus on.

area, average, coordinates, graph, hypotenuse, numerator, quotient,
intersection, integer, equation, denominator, isosceles

Putthem in achart in any order, as below.

Photocopiable © Oxford University Press
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3 Divide the chart in halfhorizontally across the middle so that the two
halves look like this:

Puzzle A

© 00 N O o1l W N R

B PR
N B O

Puzzle B

O© 00 NO Ol W N P

H
R B

12

Photocopiable ©Oxford University Press

Procedure

1 Putthe students into small groups. Give halfthe groups ‘Puzzle A’
and the other groups ‘Puzzle B\ Ask them in their groups to write a
definition or clue for each of the words in their puzzle. These could
be done in the mother tongue. Stress that they all need to write the
clues, because they will be on their own in the next step.

Go round the groups checking their work.

Put the students into A and B pairs. Tell them not to let their partner
see their chart.
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4 Students take it in turns to ask their partner for a clue for any oftheir
blanks, for example, please give me the cluefor number 5. They write the
answers in their chart.

5 Get the students to translate all the words into their mother tongue.

Comments

As with many activities, students probably learn more from writing
the clues than from guessing the answers.

2.7 Using mind maps

Aims language Categorizing words.
other Using mind maps; using the visual/spatial intelligence.
Materials Different coloured pens/crayons.
Demo subject PHYsICS
topic Energy
Alternative sportscience Different kinds of sport—equipment/venues
subjects geography Types of climate—countries/characteristics
business studies Departments—personnel/roles
Vocabulary for any subject

Preparation
1 Prepare alist ofwords and phrases connected to the topic you want
your students to revise.

2 Putthem into a mind map. A mind map is away oforganizing and
categorizing vocabulary by grouping together words in similar
categories. To make a mind map, turn the paper horizontally and
write the topic in the middle ofthe page. Inthe example on the next
page, the topic is ‘Energy’. Add a branch from the centre for each key
point—preferably using different colours. Then add related
vocabulary and concepts to each key-point.

3 Prepare and photocopy a skeleton ofthe mind map with blanks for
the students to fill in.

Procedure

1 Give the students the mind map skeleton with just some ofthe words
filled in.

2 Dictate or write on the board the other words for them to write in the
appropriate boxes.

3 Encourage your students to add other words as they arise.

Comments

Encouraging students to make mind maps for different concepts can
help them memorize and store new words effectively.
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Example

infra-red conduct electric magnetic
radiation heat current field
energy s generating -
transfer and and distributing
insulation s electricity f
absorb transformer
energy
ENERGY
nuclear radiant
energy energy

work, efficiency,
s and power
thermal kinetic

energy energy

2.8 Walk and swap
Aims 1anguage Understanding definitions (see Appendix 2);

translating.

other Using the kinaesthetic and interpersonal intelligences;
cooperative learning; gap-filling.

Materials One slip of paper per student.
Demo subject ART
Alternative biology Partsofa plant
subjects | .ihematics Geometric shapes
ict Different input and output devices
Vocabulary for any subject

Preparation

1 Choose about ten key words you want your students to understand
and learn.

2 Write adefinition for each leaving a gap for the key word. Ifyou want
to make it easier, write the missing key words in a separate box. If
you want to make it even easier, give the first letter of each key word.
Another variation is to provide the definition in the mother tongue.

3 Photocopy the definitions and the key words so that each student has
a copy. Alternatively, write them on the board.
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2.8

Example

exhibition landscape portrait abstract
frieze gallery perspective collage
1 art does not represent people or objects in a

realistic way.

2 One way for artists to sell theirwork isto putonan___

3 Some exhibitionsare held ina

4 A life-like picture of a personiscalleda

5 A picture showing aview of the countryside iscalleda

6 is the technique of representing three-dimensional
forms on a flat surface.

7A isa picture on which pieces of paper, cloth,
photographs, etc. are arranged and stuck.

8 A is a band of painted or carved decoration round the
top of awall or building.

Procedure
Give out the definitions and ask the students to fill in the gaps.
Check the answers with the whole class.

Werite the key words on the board, check students have the right
pronunciation and then ask them to give you the translation ofeach
key word in their language.

Go round the class giving each student a slip of paper and one ofthe
key words.

Tell the students they mustwrite the key word you gave them on one
side ofthe paper and the translation in their language on the other
side. They must ask you ifthey need help. Check their translations.

Get the students to stand with a partner. Student A ofeach pair reads
out their word in either English or their language, and waits for
student B to give them the translation. If student B doesn’t know the
translation student A tells them and makes them repeat it three
times. Then student B reads their word and follows the same process.

When they have finished, they exchange papers and go and find
another partner. You will need to remind them that they must
exchange papers. They repeat the process. Each time they are with a
new partner they can choose whether to start with the key word in
English or in the mother tongue.

Continue like this until they have had a chance to hear most
ofthe words.

Ask them to write down from memory all the words they heard plus
the translations.
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3

Speaking

A common ciy from teachers is that they find it hard to get students
to speak. They will happily speak about topics unrelated to what we
are doing, but getting them to speak about topics of our choice is
more difficult. It'sveiy hard to speak in another language about a
topic which is unfamiliar. For that reason students need time to
prepare and focus on the content before we ask them to speak about
it in English. We have included in this chapter some activities, such
as 3.6, ‘Choose from your list’ and 3.7, ‘Mini-talks’, where students
help each other to prepare a speaking activity, so that the planning is
done beforehand. Ingroup work in monolingual classes it is often
more effective to allow the students to discuss content in the mother
tongue before producing the output in English.

Another reason that many students are reluctant to speak in class
is shyness and the fear of making mistakes. Many ofthe activities in
this section are done in pairs or in small groups rather than in front
ofthe class. We do not believe that it is always necessary to monitor
students’ speaking as this can be another deterrent for them.
However, many of these activities have a follow-up which may be
written and which could be used as evaluation. Examples of small
group speaking activities are 3.3, ‘Tell me what you know’, and 3.7,
‘Mini-talks’.

Students get asked a lot of questions but do not often have the
chance to practise asking questions. 3.5, ‘Right question, right
answer’, focuses on this. Speaking must involve listening so it is
important that the students have specific tasks to carry outwhen a
classmate is speaking, such as note-taking or asking questions.
Speaking activities work best when there is a clear tangible outcome
because students are then more likely to keep on track, and to see a
reason for speaking. Examples ofthis are 3.1, ‘Add to this’, and 3.2,
‘Ask me, tell me’.

A number of these activities can lead into awriting phase and most
ofthem are a means of helping students to memorize and activate
the input they have been given
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3.1

Aims

Demo subject

Alternative
subjects

1
Example
2
3

Example

Example
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Add to this

language Linking and sequencing (see Appendix 2); comparing
and contrasting (see Appendix 2); pronunciation and
intonation practice.

other Cooperative learning; working as a group to extend
ideas; thinking in more depth about a topic; oral
revision.

GEOGRAPHY

topic Australia

ict Improving presentation—example of first sentence: Tables are a
good way topresent lists.

literature Maya Angelou—example of first sentence: Maya
Angelou was bom in 1928 in Missouri.

design and technology Systems—example of first sentence:
... consistofseparate sections.

Preparation
Make a list of key facts and features about the topic.

Procedure

Write a short, simple sentence about the topic area on the board.
Australia is an island.

Get one student to say it and then ask the class to chorus it.

Put the students into groups of four. Tell them you want them to add
aword or phrase to the sentence. They can put the words where they
like, but the sentence must make sense and still be a complete
sentence. As an example you write the second sentence, this helps
focus on the topic area:

Australia is an island with deserts.
The students chorus the example sentence.

Give the groups time to discuss and make the sentence longer. Each
group writes down their example of a longer sentence. Ask one
student from each group to read out their new extended sentence to
the class. Ifthe class agree that the new sentences make sense they
write them down.

As the sentence grows, tell the students that they can take out aword
or replace a phrase if this makes it a better sentence. Continue round
the groups, adding or replacing words five or six times. Then start
again with another topic-linked sentence.

A Australia: facts and features

e Australia is an island.

e Australia is an island with deserts.

e Australia is an island with 30% desert.

e 30%ofAustralia is made up of desert.
 Australia has 30%desert and 40%tropics.



Example

3.2

Aims

Materials
Demo subject

Alternative
subjects

« Australia is an island with 30%desert and 40%tropics as well as 3.2
30% marginal grazing.

 Australia has 30%desert and 40%tropics as well as 30% marginal
grazing,

B The physical features

 Australia has lots of rivers.

 Australia has lots of rivers, for example, the Darling.

« Australia has lots of rivers, for example, the Darling in the
South East.

» There are lots of rivers in Australia, for example, the Darling in
the South East and Swan in the South West.

At the end of the activity ask the students to write down useful
sentences from each topic area. They keep these sentences for
revision.

Acknowledgements

Adapted from ‘Oral sentence expansion’ by Mario Rinvolucri, in
Humanising Your Coursebook, Delta.

Ask me, tell me

language Asking for and giving information.

other Note-taking; using fellow students as a resource;
cooperative learning; interpersonal skills; revision.

Sheets of paper—one for each student.
BIOLOGY

topic Humans as organisms, for example, the digestive system,
circulation, the breathing system, respiration, nervous system,
the eye.

physics Atoms and nuclei

design and technology Plastics and composite material
geography Coastal management

Any subject you want your students to revise orally

Preparation

Select the topics or units you want the students to revise.
Make a list of useful page references and resource points.

Procedure

Give each student a sheet of paper and tell them to fold it in half
horizontally. Get them to write the words ‘Ask me about’ as a title for
the top half, and Tell me about’ as a title for the bottom half.

Write your list oftopics on the board. Tell the students they must
choose one topic they feel confident about and one they feel less
confident about. They write the first topic under the heading ‘Ask me
about’, and the second one under the heading ‘Tell me about’.
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Example
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Ask me about

The make-up and functions of blood

Tell me about

The human digestive system

Give the students time to check their information on the ‘Ask me
about’ topic. They can make briefnotes in the ‘Ask me about’ section
on their paper.

The students now mix and mingle giving their information about
their ‘Ask me about’ topic and collecting information for their ‘Tell
me about’ topic. They write notes in the ‘Tell me about’ section if
they consider the information is correct and helpful. Explain that
they should speak to as many people as possible in the time.

Write your list of useful references and sources on the board under
the appropriate topic titles. At the end ofthe time limit ask the
students to check their information with the references on the board.
They should ask you to clarify and correct any information they are
not sure about.

Ask for volunteers to read out all the correct information they
collected for their ‘Tell me about’ topics. Check that all the topics
have been covered. The students listen and make notes about all the
topics. They also write down the reference points from the board.

Follow-up

The students can turn their papers over and reverse the topics, so the
‘Ask me about’ topic becomes ‘Tell me about’ and vice versa. Get the
students to repeat the speaking activity but without cues, prompts or
note taking.

As homework the students can write a few sentences about
each topic.



3.3

Aims
Demo subject

Alternative
subjects

Tell me what you know

language Asking and answering questions (see Appendix 2).
other Using questionnaires; oral revision; interviewing skills.
history

topic Revision of studied period, for example, the 1960s

physics Waves

geography Climate

biology Photosynthesis and the nutrition of green plants

Any subject area

Preparation

Write aworksheet and make copies, one for each student (see the
example on the next page). Write an answer key.

Procedure

Give each student a copy ofthe worksheet. Set a time limit. Ask
the students to walk round the class and interview as many other
students as possible. Tell them to try to find answers for at least
eight of the questions before you stop them.

On the dotted lines the students make notes ofthe answers they get
and the names ofthe students who gave them.

When they have finished choose a student to read out the
information they collected for question i. Choose a different student
to answer for question 2. Continue through the worksheet. Tell the
students to keep the questionnaire for future reference.

Follow-up 1

Ina later lesson read the questions again and get the students to
write down answers individually.

Follow-up 2

Students could work in groups to make their own ‘Find someone
who..." sheets to be used in the class.

Follow-up 3

Students work in groups and choose one ofthe questions to turn into
a five-minute presentation.
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3.3

Example  Worksheet 3.3

Find someone who...
1 can name the year President J. F. Kennedy was killed.

2 can give you the names of two US Civil Rights leaders in
the 1960s

3 knows which European country the Soviet Union invaded in
the late 1960s

4 knows what medical ‘first', Christian N. Barnard
achieved in 1967

5 can tell you which countries fought in the Six Day War
6 knows when the Berlin Wall was built and demolished

7 knows the names of the first moon walkers and the name of
their spacecraft

8 can name a famous sportsperson of the 1960s

9 can name some famous musicians, artists and writers
of the 1960s

10can name afashion designer and describe the kinds of
clothes worn in the 1960s

Answers to questions 1-8

I 1963 5 Israel and Palestine
2 Martin Luther King and 6 1961 and 1989
Reverend Abernathy 7 Neil Armstrong and
3 Czechoslovakia Buzz Aldrin in Apollo 11
4 heart transplant Questions 8,9, and 10 have

numerous answers

Photocopiable © Oxford University Press
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3.4

Aims
M aterials

Demo subject

Alternative
subjects

Hear and say

language Pronouncing the English alphabet; numbers.

other Revising important facts or concepts; memorizing;
listening and speaking.

A set of 'Hear and say' cards for each group.
chemistry

topic The Periodic Table

history Dates and battles, reigns, etc.
literature Authors and books

biology Parts of the body and bones
Any subjects which involve the use of numbers

Preparation

In this activity each student has a card with two columns, one headed
‘Hear’ and the other ‘Say’. The idea is that when a student hears
something that is in their ‘Hear’ column, he or she responds by
saying the item that is directly opposite in their own ‘Say’ column.
This example assumes that there are five students in each group, so
you will need five cards per group (see below).

Make a set of ‘Hear and Say’ cards for each group. The easiest
way to prepare them is on a computer, but it can also be done on
sheets of paper.

On each card have two columns headed ‘Hear’ and ‘Say’.

Start by writing the name ofan element in the ‘Say’ column on one of
the cards, on any line. It'simportant not to start from the top ofthe
card. Underline this word to show that this person is the first to
speak. (Inthis example the student who starts has card 4 with the
word ‘aluminium’ underlined.)

Every time you write aword in the ‘Say’ column you must repeat it
on another card in the ‘Hear’ column. (Inthis example it is repeated
on card 1. The student has to say the letters of the corresponding
symbol in the ‘Say’ column—in this example, Al.)

This symbol now has to be written on another card in the ‘Hear’
column. (Inthis example it is on card 5. The student who hears it says
the word which is opposite in the ‘Say’ column, i.e. magnesium.)

Thisword is repeated on another card in the ‘Hear’ column. (In this
case, card 3.) The student who hears it says the letters of the symbol
directly opposite—Mg.

Continue in this way until the cards are complete. When you finish,
write End in the ‘Say’ column, as below on card 1.

At this point you will have five ‘Hear and say’ cards on one sheet of
paper. Make a copy for each group of students, i.e. for aclass ofthirty
you will need six copies. Stick each page onto different-coloured
paper or card before cutting up the cards.
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Example

( —

Hear
iodine

Mg

Pt

Nb
aluminium
sodium
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Say Hear Say Hear Say
I B niobium oxygen 0
nitrogen nitrogen N Ag lead
silver platinum Pt magnesium Mg
lithium As iodine lithium Li
Al Ca sodium calcium Ca
END I oxygen K arsenic
*

Hear Say Hear Say

borum B potassium K

aluminium Li platinum

silver Ag O borum

arsenic As niobium Nb

Pb calcium lead Pb

N potassium Al magnesium

Photocopiable © Oxford University Press

Procedure

Put the students into groups offive. Ifthere are six in agroup two
students can share a card. Ifthere are only four, one person has to
have two cards. Give each group a set ofthe cards to share out.

Write on the board any words you think your students may have a
problem pronouncing. Go through them and check their
pronunciation.

This is a complicated activity to explain soyou might prefer to
explain it in the mother tongue, and demonstrate it. Write ‘Hear’ and
‘Say’ on the board and tell the class that the words in the ‘Hear’
column are words that they hear. When they hear one ofthe words in
their ‘Hear’ column, then they must say the word or symbol next to it
in their ‘Say’ column.

Ask the students to look for aword which is underlined in their ‘Say’

column. Ifthey see one, they raise their hands. Get them to say the
word to their group.

Ask the students with that word in their ‘Hear’ column to raise their
hands. Tell them to say the word or symbol that is directly opposite.

Continue like this until your students know what to do.

Ifyou wantyour students to repeat the activity, they should first
exchange cards within their groups, so as to practise a different set of
elements and symbols.



3.5

Aims

M aterials
Demo subject

Alternative
subjects

Comments

This is a complicated activity which needs some preparation, but it is
well worth the effort. Ifyou have it on cards you can use it again and
again. Students love it, and it has the advantage of making them
speak and listen, as well as reading. It's the kind ofactivity that you
can bring out as a revision or filler at any time.

Variation

Get groups of students to make their own ‘Hear and say’ cards on a
specific topic.

Acknowledgements

The process o f'Hear and say’ cards has been around a long time. We
do not know where it originated.

Right question, right answer

language FOrmulating precise questions (see Appendix 2);
defining (see Appendix 2); comparing and contrasting
(see Appendix 2).

other Revising key words; learning definitions.
Copies of Worksheet 3.5, adapted for your subject.
BUSINESS STUDIES

topic Business terms and abbreviations

science EQuipmentand experiment processes
history Any important dates, treaties and people
maths Formulae, signs and symbols

Vocabulary for any subject

Preparation

Write lists ofthe words/expressions/terms/abbreviations you want
your students to revise.

Prepare A and Bworksheets. Photocopy A for halfthe class and Bfor
the other half. You could make the activity more demanding by
making three different sets, A and B, C and D, E and F, with different
words. This reduces the problem of students hearing others asking
similar questions.

Procedure
Put the students into pairs. Give out the worksheets.

Read the general instruction at the top ofthe worksheet to the class
and check that students understand what they have to do.
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Student

Instructions

Your partner isgoing to ask you some questions. They have five
minutes to ask you their questions.

« After five minutes it isyour turn to ask your partner
questions. There are ten words, expressions, or abbreviations
below. Ask your partner questions so that they will answer
with the exact words you have on your sheet.

e For example, ifthe word iSfactory yoOu could ask Whatis the
general name we call aplace where aproduct is made?

= You have only five minutes for all ten questions, so go on to
another question if you are having problems. You can come
back to this question later. Tick (/) the 'Yes' box every time
your partner answers with the correct word.

« When you have finished, tick the 'No' boxes for any answers
your partner failed to get. Work together with your partner
and try to suggest better questions to get these answers.

Yes No

© ® N o o b W N p

=
(@)
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Tell the students that you will time them for five minutes and when
you call time out, student B must stop. You will then start timing
another five minutes for student A to ask questions. At the end ofthe
second five minutes the questioning must stop. Alternatively the
pairs can time themselves.

At the end ofthe activity check which questions gave correct answers
and which failed to do so, and discuss them. Also check the words,
expressions and abbreviations. The students make notes.



Worksheet 3.5a
Student A

Instructions

1 Your partner isgoing to ask you some questions. They have
five minutes to ask you their questions.

2 After five minutes it isyour turn to ask your partner
questions. There are ten words, expressions or abbreviations
below.

3 Ask your partner questions so that they will answer with the
exact words you have on your sheet. For example, if the
word isFACTORY you could ask— Whatis the generalname we
callaplace where a productis made?

4 You must not mention the word.

5 You have only five minutes for all ten questions, so go on to
another question if you are having problems. You can come
back to this question later.

6 Tick (/) the 'Yes' box every time your partner answers with
the correct word.

7 When you have finished, tick the 'No' boxes for any answers
your partner failed to get.

8 Atthe end work together with your partner and try to
suggest better questions to get these answers.

Yes No
1 e-commerce
2 merger
3 CEO
4 logo
5 headhunter
6 brand loyalty
7 Virgin
8 target consumer
9 KPI

10 pic
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Worksheet 3.5b
Student B

Instructions
1 Your partner isgoing to ask you some questions. They have

10

five minutes to ask you their questions.

After five minutes it isyour turn to ask your partner questions.
There are ten words, expressions or abbreviations below.

Ask your partner questions so that they will answer with the
exact words you have on your sheet. For example, if the word
iSFACTORY you could ask— Whatis the generalname wecalla
place whereaproductis made?

You must not mention the word.

You have only five minutes for all ten questions, so go on to
another question if you are having problems. You can come
back to this question later.

Tick (/) the 'Yes' box every time your partner answers with the
correct word.

When you have finished, tick the 'No' boxes for any answers
your partner failed to get.

At the end work together with your partner and try to
suggest better questions to get these answers.

Yes No
competitor
company report
benchmarking
joint venture
targets
cash flow statement
marketing mix
Sony
slogan

USPs



3.6

Aims
M aterials
Demo subject

Alternative
subjects

Abbreviations 3.6

CEO ChiefExecutive Officer

KPI Key Performance Indicators/Key Product Indicators
pic  Public Limited Company

USP Unique Selling Point

Variation 1

Make worksheets with some gaps. The students work in pairs to add
their own words, expressions, abbreviations, dates or figures before
they start asking the questions.

Follow-up
Use the information for planning revision and future lessons.

Acknowledgements

This activity and the worksheets are adapted from Pair Work 2, Peter
Watcyn Jones, Penguin.

Choose from your list

language Preparing and giving a short talk on a specific subject;
memorizing words.

other Making revision lists; note-taking; listening.
Screen or poster for display

biology

topic Animal and plant cells

history Important events in a particular period; famous people in
a particular period

music Mozart operas
sports science/physical education Different training methods
Any topic which can generate a list

Preparation
Display these instructions or make copies for the students.

1 Write notes in your language on the content you want to
include.

2 Inyour head, give your talk using your language.

3 Re-write your notes in English. Don't write full sentences.
Ask me for help or use your dictionary.

4 Inyour head, give your talk in English. Make a note of any
language you still need help with, and ask me or use your
dictionary.

5 Repeat your talk once more in English in your head.

Photocopiable © Oxford University Press
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3.7

Aims

Materials
Demo subject

Alternative
subjects
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Procedure

Ask the students to write a list ofwords on a given topic. Tell them
that ifthey don’t know the words in English they can write them in
their mother tongue to start with.

Animal and plant cells nucleus, cytoplasm, cell membrane, mitochondria,
vacuole, chloroplast, cell wall

Students translate into English any words they wrote in the mother
tongue. They do this with the help of their partner, a dictionaiy, their
coursebook or you.

Tell the class that they are going to give a short description (not more
than 3 minutes) of one item that they choose from their list.

Show the instructions on a screen or give each student a photocopy
ofthem.

Give the students time in class to prepare, or ask them to do this for
homework, using their dictionaries. They can check any questions
with you in the next lesson.

Put the students into pairs or small groups. They take it in turns to
give their talks, while the listeners take notes.

Follow-up 1
Students write about their chosen topic.

Follow-up 2

Students describe someone else’s topic to a student from a different
group.

Follow-up 3

Students describe their topic to the class and the class have to guess
the original word.

Mini-talks

tanguage Writing questions (see Appendix 2).

other Preparing and giving a short talk; recalling previously
taught topics; giving concise information; listening;
cooperative learning.

One piece of paper per group.

HISTORY

biology The nervous system; blood

mathematics Perimeter, area, volume; probability
literature Shakespeare; Dante

Any other subject your students have been learning about

Preparation
Decide on two topics you want your students to talk about.



Example

Example

World War 1
Russia and the USSR

Procedure

Put the students into groups of four to six, so that you have an equal
number ofgroups. Pair offthe groups. Give each pair ofgroups one of
the topics.

Ask each group to choose a specific aspect ofthe topic for each
person in their pair-group to talk about for up to three minutes.
This could take the form of a statement or a question. They should
write these, followed by the names of the students in the other
group, on asheet of paper.

World War 1

a How did the peace treaties of WWi change the map ofEurope?
Name of person to talk about it.

b Which different countries were involved in the war?
Name of person to talk about it.

¢ Describe the trenches
Name of person to talk about it.

d Name and describe an importantfigure in WWi
Name of person to talk about it.

The groups exchange their papers. Give everyone time to make notes
about their topic.

Intheir groups each person talks in the mother tongue about their
topic. The group discuss each topic, adding or changing anything
they think necessary. They can ask you for help.

Give everyone time to practise saying their topic to themselves, but
this time in English. They may prefer to do this walking around.

Students now take it in turns to give their talk in English to their own
group. The group can offer help if needed.

Put the pair-groups together. Each person gives their prepared
talk in English.

Follow-up
For homework they could write up their talks.
Each group could give ajoint presentation as a project product.
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4.1

Aims

M aterials
Demo subject

Alternative
subjects

A

Writing

There are many activities in this book which include a writing
component, but this chapter focuses on practising some basic writing
skills. The tasks range from writing a few sentences to writing a
longer text. Writing about complex topics in another language is a
demanding task. For that reason we have included in this chapter
some activities which focus on the basics ofwriting such as
spelling—see 4.1, ‘How do you spell it?’, and 4.2, ‘Spelling practice’.

Arming students with the chunks oflanguage they will need to
express different concepts and functions, for example, defining and
comparing, is another important area and the activity 4.3, ‘Mixed
language functions’, gives ideas on how to work on this. A further
important writing skill is summarizing. Many students take
information from a book or the Internet and then just copy and paste
it rather than summarizing or re-writing it in their own words. 4.5,
‘Summarizing’, 4.6, ‘Elastic sentences’, 4.7, ‘Exactly 50 words’ and 4.8,
‘It pays to advertise’, focus on this skill.

Because writing can be a lonely, rather daunting, experience we
have suggested doing some of these writing tasks with a partner or in
agroup. An obvious alternative is to set them as homework, but in
this case it would sometimes be helpful to allow students to work
together in the planning stages in class. Finally, students need to
learn to edit their own writing and 4.4, ‘Self-editing’, gives away of
encouraging them to do this.

How do you spell it?

language Practising difficult spellings; the sounds of the alphabet;
pronunciation.

Sets of worksheets.

MATHEMATICS

biology Partsofa plant

design and technology Different materials
music Names of composers

Any topics which contain difficult spellings
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Preparation

Prepare two worksheets (see example below) and photocopy enough
for halfthe class to have Worksheet 4.1a and the other halfto have
Worksheet 4.1b.

Example  Worksheet 4.1a Worksheet 4.1b

76 j Writing

Say

1 quadrilateral
2 circumference
3 symmetrical

4 perimeter

5 approximately
6 rectangle

Write B's words
1
2
3
4
5}
6

Write your words

o o0 A W N R

Photocopiable © Oxford University Press

Say

1 horizontal

2 isosceles

3 perpendicular
4 parallelogram
5 coordinate

6 square

Write A's words

o g A W N

Write your words

o o A W N R



4.2

Aims

Demo subject
Alternative
subjects

Example

Procedure

Read out the words from your list and ask the students to repeat
them so as to focus on the pronunciation. Also check that they
remember the meanings.

Put the students into pairs, A and B. Give them the worksheets. Make
sure they don’t see each other’swords.

Write these instructions on the board:

¢ A saysawordfrom the ‘Write B’s words’ column

* Bwrites it down in the ‘Write Your Words' column

9 B spells the word back aloud.

e A checks it.

* Repeat this process with B saying a wordfrom the ‘Write A’s words’ column.

Student A starts by spelling out the firstword in their ‘Say’ column
while student Bwrites it in the ‘Write A’swords’ column. Student B
then says the word out loud. Next student B spells the firstword in
their ‘Say’ column while A writes it in the ‘Write B'swords’ column.
Student A then says the word out loud. They continue like this until
they have spelt out all their words.

When they have finished they check their spellings with each other.

Next they must fold their worksheets so that they cannot see the
‘Say’ column.

They now take it in turns to say, but not spell out, the words they
wrote in their first ‘Write’ column while their partner writes them in
their ‘Write your words’ column.

They check their spellings with their partners.

Spelling practice

tanguage Working on difficult spellings; saying and
understanding the letters of the alphabet.

other Repetition; memorizing; using the kinaesthetic
intelligence.

ENVIRONMENTAL STUDIES
chemistry Different elements
music Different composers
geography Different eco-systems
Difficult words to spell in any subject

Preparation
Prepare a list ofwords your students find difficult to spell.
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4.3

Aims

Materials
Demo subject

Alternative
subjects
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Procedure

Write the words all over the board—not in avertical list. This is so
that the students can pick any words they like in step 3.

Put the students into pairs. Tell them they are going to take it in turns
to choose aword from the board and to write it with their finger on
their partner’s back. Their partner has their back to the board.

Demonstrate with a student whose back is to the board. Write each
letter of the word separately and ask the student to say it out loud,
before you continue with the next letter. The student first says the
word, then spells it out without looking at the board.

Stop the activity when they have all written two words on their
partner’s back.

Tell them they must now choose one other word which they write
with their finger on the desk.

Finally ask them to choose any remaining words and write them with
their finger in the air.

Rub the words offthe board and ask the students to write them from
memory.

Comments

We know that it would not be acceptable to use ‘back writing’

with all classes, in which case just use the desk and the air-writing
suggestions. However, where ‘back writing’ is acceptable, it is agreat
way for your students to use their kinaesthetic intelligence to feel the
words and get the spellings inside them!

Mixed language functions

language EXpressing different language functions.

other Writing.

Prepared sentences; cards or slips of paper for each student.
ict

topic Output devices

history Different types of government

geography Natural disasters

chemistry Acids and alkalis

The specific functions needed for any subject

Preparation

Analyze your lesson and identify the language functions your
students will need to be able to express and understand in English,
for example, predicting, classifying, hypothesizing, showing cause
and effect, defining, comparing and concluding. There are examples
ofthis language in Appendix 2



2

Example

Write in English sentences which demonstrate the language
functions you want to work on. These could be from the coursebook.
Write the name ofthe function in the students’ language. Inthis
example the functions are: defining/naming, classifying, comparing,
consequence, predicting

Defining/Naming

e An output device is any hardware used to communicate the
result of data processing carried out by CPU.

A bubble-jet printer is an ink-jet printer that works by
heating the ink and spraying it on to paper.

The printhead isthe component which sprays jets of ink onto
the paper.

The two main types of monitor are LCDs and CRTs.

A Visual Display Unit (VDU) is the most commonly used
output device.

Classifying
e There are three main types of printer.

» There are three different ways of controlling the flow of
ink—by crystals, by heating the ink, or by continuous flow.

e There are two ways that monitors differ from each other -
size and resolution.

Comparing
« Ink-jet printers cost less than laser printers.

« Ink-jet printers produce better quality printouts than dot-
matrix printers.

e There are many more nozzles on an ink-jet than dots on a
dot-matrix.

e An ink-jet printer is slower than a laser printer.

Consequence

= Laser printers contain complex equipment, so they are
expensive to repair.

« Laser printers have at least 600 dots per inch (dpi), which
means they can print high-quality documents.

« Hydraulic actuators are slow but very powerful, so they are
useful for lifting heavy equipment.

e There are many nozzles on an ink-jet so the print resolution
isgood.

Writing | 79



80 j Writing

4.4

Aims

Predicting

= As colour page (laser) printers get cheaper and better there
will be less demand for small graph plotters.

= Voice synthesizers will sound more human in the future.
e The price of laser printers will come down.

Procedure

Write on the board in the mother tongue the names ofthe language
functions you want to work on, and ask the class to give you
examples ofhow to express them in the mother tongue: for example,
comparing, predicting, etc.

Give the students some examples ofhow to express these functions

in English.

There are a number of possible ways of doing the next step.

» Give the students all the sentences in ajumbled order and ask
them to group them according to their language function.

« Write the names ofthe language functions in the mother tongue
on different cards or slips of paper and distribute them so each
student has one. Read out the sentences in jumbled order and ask
the students with the matching function to read it out.

» Give each student one ofthe sentences in English on a slip of
paper. Call out one ofthe language functions in the mother
tongue. The students with the matching English sentences read
them out.

» Give small groups of students the English sentences on separate
slips and the names ofthe five language functions in the mother
tongue on different slips. They match them up.

Ask students to write another example on the same topic for each
language function.

Acknowledgements

Content taken from GCSEICTRevision Guide, Richard Parsons (ed.),
Coordination Group Publications Ltd.

Self-editing

tanguage Checking written work; self-editing; writing.

topic Any subject where students are required to write in
English

Preparation

Find a text from the book, or write one yourself, and add some
language mistakes.



Example

Make a copy of the text for each student or put it on a screen.
Alternatively, you could use past student work. Itis up to you what
kind of mistakes to include. This will vary according to the students’
mother tongue. Inthis example there are: missing auxiliary, spelling,
word order, word missing, wrong word.

It's good idea to check your written work before to give it to
your teacher. Everybody does mistakes sometimes, even in
there own language. It not takes much time to read through
and edit carefully. You might like to use a checklist for helping
you. Take one item on the checklist at a time and go through
your writing to make sure it is OK in that departement. You
probably know what kind of mistakes you do, so why you don't
write your own checklist? Here is an example of one:

e Have | remembered the -s on the third person singular?
Have | got the right word order in the wh-questions?
Are all the verbs in the right tense?

Have | used the present continuous where it should be the
present simple?

Have | got the negative sentences right? i.e. don't/doesn't
Are there any words missing? For example, the/a/an
Have | put the adjectives before the noun?

Isthe word order OK?

Photocopiable © Oxford University Press

Procedure

Brainstorm with the class their most common mistakes. Write them
on the board. Go through them and make sure everyone understands
and agrees on the correct version ofthese mistakes.

Explain that you are going to give the class a text which contains
some mistakes. They should use the list of mistakes on the board
as a checklist.

Give out the text or show it on a screen.

Get each student to write their own personalized checklist following
the example.

Give them atopic to write about. This could be for homework.

When they have finished writing tell them to use their checklist to
look for mistakes.

Ask them to exchange their writing with a partner. They use their
checklist to check for their partner’s mistakes.

Writing | 81



4.5

Aims
Demo subject

Alternative
subjects

1
2
Example

Example

82 j Writing

summarizing

language Summarizing; expanding sentences; picking out key
information; writing; learning key information.

GEOGRAPHY
topic Glaciers
biology Photosynthesis

business studies 1he break-even point
music Description of jazz

Any topic in which you want your students to focus on
succinct information.

Preparation

Find two sentences which contain key information.

Take out everything but the bare bones from one ofthe sentences.
Original sentence

As glaciers move downhill they cause massive erosion of the land,
carving out huge U-shaped valleys.

Reduced sentence

Glaciers cause erosion, carving out valleys.

Removed words

as, U-shaped, move downhill, ofthe land, they, huge, massive

Procedure
Put the reduced sentence on the board.

Dictate the words you removed. Don’t dictate them in the original
order. Let the students compare notes and ask you if they have any
problems in understanding or spelling the words.

Tell the students these words came from the original sentence. Their
job is to put them back so as to create the original sentence.

When students are ready, dictate the original sentence for them to
check their answers. Alternatively, ask a student to write their
solution on the board.

Write your second complete sentence on the board and ask the
students to reduce it to the bare bones.

Corries, which are also known as cirques and cwms, are deep circular hollows
near mountain tops where glaciers, up to two km across, areformed.

Comments

This activity could be followed by the more difficult activity 4.6,
‘Elastic sentences’.



4.6

Aims

M aterials
Demo subject
Topic
Alternative
subjects

Example

Elastic sentences

language Cause and result (see Appendix 2); conjunctions.

other Editing and improving written work; practising writing
and spelling.

Sheets of paper for students to write on.
literature

Greek mythology

geography Citiesand their problems
history Inventions inthe 19th Century
physics Electric circuits

Preparation
Write a list of sentence beginnings related to the topic.

A Achilles was killed by Paris when...

B Furies were spirits who tormented...

C TheElysian Fields were...

D Jason and the Argonauts were searchingfor...

Procedure

Put the students into groups offour. Tell them thatyou are going
to dictate a list of sentence beginnings. When they write these
down they should leave a space after each one, so they can write
an ending later.

Dictate the list. Ask the students to check with their partners for
correct spelling. Check with the class and write any problem
spellings on the board.

Tell the students to work individually and write their own sentence
endings.

When they have worked through the list the students take it in turn
to read their sentence endings to the rest of their group.

Each group discusses the sentence endings. Then they put all the
information together, extending the original sentence into a short
paragraph. One member ofthe group writes down their final effort.

Each group exchanges their written work with another group who
check, correct and challenge the writing. You check with them.

Display the finished versions.

Comments

Not many students want to spend time improving and editing then-
work once they have written it. This activity helps them see how
useful and satisfying it is to improve draft copies.

Writing | 83



4.7 Exactly fifty words

Aims 1anguage Writing summaries; reading; writing; taking in
important information; skimming and scanning.

Subjects Any reading text
Materials A copy of the chosen text for each student, sheets of paper

| Writing

to write on.

Preparation

Choose the text you want your students to understand and
remember. Make a note ofthe key points.

Procedure

1 Give your students the text and ask them to read it through once to

get the gist of it. Give them a time limit.

2 Askthem to read it again, but this time to underline the key points.
They also need to write on a separate piece of paper any proper

names and numbers.

3 Give them a short time to compare and discuss their underlinings

with a partner.

4  Ask students to write their names on their texts. Then take them in.
5 Students write a summary of the text using exactly fifty words. This

could be done as a homework activity.
6 Give back the original texts.

Comments

This activity is agood way to train your students to research
information and then put it into their own words. It helps to
discourage the ‘cut and paste’ approach to the information
they find on the internet.

Acknowledgements
This idea was contributed by Katie Plumb.



4.8

Aims

Materials
Demo subject

Alternative
subjects

Example

It pays to advertise 4.8

language Contrasting and comparing (see Appendix 2).

other Focusing on key issues; working in groups; using a
variety of resources; summarizing; note-taking.

Overhead projector, electronic whiteboard, or photocopies of texts.
environmental studies
topic Environmental flashpoints

design and technology Products and quallty
history Greatexplorers

business studies Marketing your product

Preparation

Find a few examples oftexts about one of the topics which present
information in avariety ofways, and either photocopy them for the
students or prepare them for display on a poster, projector, or
electronic whiteboard. You can use texts from books, ca-roms, Or
the Internet. By comparing the examples the students will see
differentways of presenting information, for example, some have
easy-to-follow diagrams, others have the language level simplified,
some have graphs and charts. Showing how different text types deal
with the same topic helps the students appreciate the importance of
researching different areas for information.

Procedure
Lesson 1

Show your text examples. Ask your students to explain what makes
one text more interesting, informative or reliable to read than
another.

Put the students into groups ofthree or four.

Write up the list of topics you want your students to research
and display.

Greenhouse effect, Global warming, Acid rain, Desertification
Ifyou have a large class the topics can be repeated.

Negotiate with the groups which topics they will research. Write
down the topic and the names ofthe students in that group. Keep
this information for reference.

Give the students time to find different texts about their chosen
subject from books or the Internet. Each group decides which text to
use and copies it. Check that the students give the text reference.
This can be done in class time if the material is easily available,

or as homework.

The students study the text and decide what questions they think the
text answers. They write the questions down.
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4.8

Example Desertification

Example

86 | Writing

A What is desertification?

B Where are the problem areas?

C Whatproblems and hazards does it create?
D How can we improve the situation?

Ask them to write down what extra information the text gives, for
example, diagrams, charts, statistics, photographs etc.

Lesson 2

Each group writes a short advertisement to ‘sell’ their article to the
other students. Check the written advertisements.

Ifyou want to know what desertification is and how it works, then
this is the article you should read. Itis clear, attractive and easy to
follow. Itwill only take you a few minutes to find the answers to such
questions as ... (list the questions). The text also has colourful and easy-
to-follow diagrams/charts/graphs etc.

The groups present their texts to the rest of the students who
listen and write notes about the different texts and the questions
they answer.

Students pin up the texts and the advertisements they have
written for them. The other students walk round and note down
the reference points and their own feelings about the appearance
ofthe texts.

Comments

This activity helps the students to build up a bank oftexts. It also
encourages them to look at different resource areas. You could
repeat the activity during the term to create a reference library
of subject texts.

For useful websites see Appendix 4.



4.9 Noughts and crosses

Aims 1anguage Discussing and writing definitions (see Appendix 2).

other Summarizing and editing; cooperative learning; revising
and writing short definitions of words, phrases,
expressions, symbols and signs.

Materials Slips of paper.
Demo subject BUSINESS STUDIES
topic Business abbreviations and terms
Alternative ict Measurement, control and simulation
subjects |, sics Energy

music 1empo and dynamics (use the bass and treble clef signs
instead of noughts and crosses)

Vocabulary for any subject

Preparation

Write a list of items, words, abbreviations, symbols and expressions
you want explained. You will need nine items for the beginning of
the activity and a few more to hold in reserve.

Procedure

Draw a ‘noughts and crosses’ grid on the board and check that the
students understand the rules ofthe game.

Rules for 'Noughts and Crosses'

One team is represented by noughts '0' and the other by
crosses 'X'. The teams take it in turns to write their 'O or 'X' on
the grid. The aim of the game isto be the first team to form a
line of three, horizontally, vertically or diagonally. With the
activity here the students have to answer a question to get
their symbol each time and only if they give a correct answer
do they get their '0' or X' to put into the grid. It is important
that the group thinks about the strategy of where they place
their '0" or 'X' so that they can win the line.

Photocopiable © Oxford University Press
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2 Write the words, expressions, or abbreviations you want the students
to explain in the noughts and crosses grid on the board. Each student
makes a copy ofthe grid.

outsourcing  HR assembly line
logisitics consumer quality control
VD depreciation  shareholders

Abbreviations

MD  Managing Director
HR Human Resources

Photocopiable © Oxford University Press

3 Putthe students into an even number ofgroups. Pair up the groups,
calling them groups A and B. Give each group slips of paper. Ask each
pair ofgroups to toss a coin to find which group will be noughts and
play first, and which group will be crosses and play second. Give the
groups discussion time before they start the activity.

4 The group that wins the toss chooses one abbreviation and whispers
together to agree on an explanation. They write this down on aslip of
paper. They pass the slip to their partner group. The partner group
can accept or reject the explanation. You are the final judge. Ifthe
explanation is accepted then the groups write a nought in the
abbreviation box on their grid. Now it is the turn ofthe crosses.

They continue the game until one group completes a line and wins.
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4.10

Aims

Materials
Demo subject

Alternative
subjects

Example

Ifboth groups fail to explain the same grid item, then the teacher 4.10

replaces that item with one of the extra words from the prepared list
and the group who first tried to explain the word has first chance to
try again. At the end of the activity check who the winners are. Write
any ofthe abbreviations they found difficult on the board and ask the
class to explain. Also explain any unanswered items.

Get all the students to copy down the list of items from the grid plus
any of the extras that were used. Ask them all to write clear
explanations for homework.

Do you recognize me?

language The pasttense; paraphrasing words (see Appendix 2);
defining and comparing (see Appendix 2); drawing
conclusions (see Appendix 2).

other Learning vocabulary; note-taking.
Slips of paper.

history

topic Inventions in transport

ict Data access

business studies Differentjob descriptions

design and technology Mechanismsto change the direction
of motion

Preparation

Write out the list ofwords you want defined and the key points you
want included in the definitions. You need one word for each pair of
students, but if you have a large class the words can be repeated.

helicopter, vertical take-offand landing, aeroplane, jets, monorail, sea-plane,
hydrofoil, TGV, hovercraft, airships, submarines, barges

Procedure
Lesson 1
Put students into pairs. Give each pair aword from your list.

Tell them that each student should write two definitions for their
word, one easy and one more difficult. This gives them practice when
reading a detailed text or definition and recognizing the key
information. It also helps them to write this key information in their
own words. It is good practice for note-taking.

Students can do this for homework using their notes, textbooks and
the Internet.

Writing | 89



4.10 Example
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Hovercraft—easy definition
This vehiclefloats above roads and water.

Hovercraft—more difficult definition

This type oftransport was invented by Christopher Cockerell in the mid 1950s.
It uses compressed air to move. It has been usedfor commercial and military
purposes ever since.

Lesson 2

Get the students to work in their pairs to check and discuss their
definitions. They then agree which two definitions to use. Each pair
improves their final definitions and checks with you. You check that
your key points have been included.

The students write the easy definition on one slip, titled ‘Easy’,

and the more difficult definition on the other slip, marked ‘More
Difficult’.

Each pairjoins another pair. They don’t show each other the slips of
paper. The student with the ‘More Difficult’ slip reads the definition
to the other pair and asks them to guess what word they are defining.
After the other pair has guessed, the student with the ‘Easy’ slip of
paper reads that definition to check that the guess is correct. The
activity is repeated so that both pairs of students have listened, and
guessed the words.

The students move on to other pairs and repeat the activity until they
have listened and guessed most of the words. Set a time limit for the
whole class activity. It doesn’t matter if they hear other definitions
for their own words.

At the end ofthe time limit the pairs staple their two definition slips
together and give them to you.

Write the list ofwords on the board. The students write definitions of
the words in their textbooks. Ask for volunteers to read out their
definitions.

Lesson 3

For quick revision in a following lesson, you read a selection of the
stapled definitions and all the students write down the target words.



411

Aims
M aterials

Demo subject

Alternative
subjects

Student-student questions

language Writing questions and answers (see Appendix 2).

other Responding quickly to written questions; revision; exam
practice; group discussions.

Lots of slips of paper big enough for a question and an answer.
design and technology

topic Packaging

biology Plantsenses (responses to light, gravity, water, etc.)
mathematics Mental arithmetic

ict Databases

Any subject you want to revise

Procedure
Write on the board the topic(s) you want the students to work on.

Give the students a short time to look at their notes to remind
themselves about the topic(s).

Give about four blank slips of paper to each student.

Ask each student to write their name on one ofthe slips of paper.
Take in the papers and redistribute them, making sure no one gets
their own name.

Tell the students they are going to write one question about the given
topic on this slip of paper. They must put their name at the end, and
then give the slip to the student named on the paper. When they
receive an answer they keep the paper to check later. When they
receive a question, they answer it on the same slip of paper and
return it to the sender.

Now they can write another question to anyone they choose, using a
different slip of paper. Again, when they receive an answer, they keep
the slip of paper to check later.

Stop the activity when you think it has gone on long enough. They
don’t necessarily have to use all four slips of paper.

Put the students into groups of about six. They read out their
guestions and answers and discuss together whether the answers are
correct. Ifthey have any doubts they ask you.

Get each group to choose the two questions which they think are the
most difficult. They read these out to the rest of the class. Give the
groups a short time to discuss the answers. Then check the answers
with the whole class.
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5.1

Aims
Demo subject

Alternative
subjects

O

Consolidation and revision

The pressure to ‘get through’ the syllabus is a problem for us all.
Ifwe do not allow time for consolidation there is a danger thatwe
‘get through’ it but our students do not retain it. Recapping is an
important stage of learning for all our learners and crucially it gives
the slower learners a second opportunity to understand. This chapter
offers different ways to consolidate and revise the input. In addition
to recapping, these activities also give our students the opportunity
to speak, listen, read, and write in English about the subject, so they
serve a dual purpose.

5.3, ‘Who orwhatam 17, and 5.2, ‘Jumbled sentences’, focus
particularly on revising vocabulary. Some of the activities, such as
5.8, ‘Definition bingo’ and 5.9, ‘On target’ are more game-based.
Others, such as 5.5, ‘Aword beginningwith’ and 5.6, ‘Call our bluff’
are student-generated. Revising for exams can be a lonely and boring
process. 5.13, ‘Three things | know about’ and 5.14, ‘Give me four’,
encourage students to revise together and fill in the gaps in their
knowledge.

The activities in this chapter activate and stimulate the learners to
think. Some ofthe activities are quite cognitively demanding. This
helps students to consolidate their learning and use their
imagination and reasoning skills.

True/False dictation

language The alphabet (in Variation).

other Critical listening; correcting sentences; translating.
BIOLOGY

topic The circulatory system

geography Landforms

mathematics Data handling

business studies People in business

Any topic you want your students to be sure of

Preparation

Write a set oftrue and false statements on a specific topic you want
your students to revise.
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Example Biology The circulatory system
1 The heartpumps blood through blood vessels (T)
2 Theleftside ofthe heartpumps the blood to the lungs (F)—right
3 When the blood contains lots ofoxygen it turns brightred (T)
4 Thelefthandside ofthe heartis bigger than the righthand side (T)
5 Thereare 4 typesofblood vessels (F) —3
6 Veins carrybloodawayfrom the heart (F) —to

Procedure

1 Tell the students you are going to give them a dictation with a
difference. You are going to dictate sentences to them in English to
revise a particular topic. They have to decide if each sentence is true
or false. Ifthey think a sentence is true they have to translate it into
the mother tongue and write it down. Ifthey think it’s false they
rewrite the sentence in English so that it is true.

2 Tell the students you will read each sentence twice. The first time
theyjust need to listen and decide ifit is true or false.

3 Read out your sentences. For lower levels you could put some of the
keywords on the board.

Check their sentences.

5 Ask the students to translate the true sentences they wrote in the
mother tongue back into English. They should now have six true
sentences written in their books on this particular topic.

Variation

Ifthe sentences are true they write the sentence using just the first
letter of each word.

Example Statement 1
thpbtbv

At the end ofthe activity they have to re-create the sentences using
the letters as an aide-memoire. They write the completed sentences in
their notebooks. This is a nice way of getting students to re-write
quite complicated sentences, and also of practising the sounds ofthe
English alphabet.

Acknowledgements
This is adapted from an idea by Mario Rinvolucri.
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5.2

Aims
Demo subject

Alternative
subjects

3

Example

Jumbled sentences

language Word order; spelling.

other Checking and matching descriptions to key words.
chemistry

topic Chemical change

business studies Production processes

biology Thecomposition, function and circulation of blood
ict Graphics—creating images and image manipulation

Preparation

Choose a list of keywords.

Write one description for each key word and number it.
Write ajumbled version ofeach description.

Seven different types of chemical reaction

Key words
Oxidation Reduction Decomposition
Exothermic Endothermic Neutralisation

Displacement.

Descriptions

1 Oxygen usually combines with substances to make the oxide.

2 Oxygen is removed from a substance by another chemical.

3 Heat energy is used to break down a compound into simpler parts.

4 The reaction supplies the energy (as heat).

5 Inthese reactions energy has to be supplied from outside, usually
as heat.

6 Acids react with bases, alkalis, reactive metals and carbonates.

7 A more reactive element displaces a less reactive element from its
compound.

Examples of jumbled descriptions

Make sure you keep the capital letter to show where the
sentence starts.

A energy reaction The supplies the (as heat).
B usually Oxygen oxide to with make substances combines the.
Procedure

Write the keywords all over the board. Give the students a few
minutes to discuss them.

Dictate the correct descriptions in random order.

Ask the students to check their sentences with a partner and then
match a keyword to each description. Check the matching is correct.
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Read out the descriptions, one at atime, and ask volunteers to say the
matching keywords.

Rub out the descriptions from the board. Ask the students to put
their descriptions away.

Display one ofthe scrambled descriptions on the board, electronic
whiteboard, or screen. Ask for avolunteer to come up and write the
keyword on the board and then rewrite the matching sentence
correctly. Explain that the capital letter starts the description.
Continue in the same way until all the scrambled descriptions are
rearranged. This is to anchor the description.

In pairs the students take each keyword and write briefexamples, for
example, Endothermic Reaction— Photosynthesis— plants making theirfood.
The students read these examples out for you and the class to check.

5.3 Who or whatam I?

Aims 1anguage Defining (see Appendix 2); comparing (see Appendix 2).

other Recognizing and understanding key words; matching
definitions with key words; listening; giving examples.

Materials Copies of word/definition sheets for the whole class.
Demo subject geography
topic Chemical weathering
Alternative mathematics Shapes
subjects |itcracure Poetsand their style of poetry
history Communication inventions

Preparation

Write a list ofwords you want your students to revise. Prepare two
definitions for each word, one easy and one more detailed.

Write letters next to the easy definitions and numbers next to the
more detailed definitions.

Example hydrolysisA 1 oxidationB, 2 hydrationC, 3 solution D, 4
carbonation E, 5
Hydrolysis
Definition A This process leads to the breakdown of felspars.

Definition | This is caused by a chemical reaction with the water
which involves Hand OH ions.

Write the words and definitions on a sheet and copy one for
each student.

Procedure

Write on the board the words you want defined. Give the students
time to write the words down and study them. Rub out the words
from the board.
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5.4

Aims
Demo subject

Alternative
subjects

Example

2

Tell the students that you are going to read out two definitions for
each word. The first set of definitions you read will be detailed. You
have given each definition in this set a different number.

Tell them that when you read these definitions they will not be in any
particular order. When they hear the definition they guess which
word it defines and write that number next to their chosen word.

Read out a definition and write its number on the board. Give the
students time to think. Read the definition a second time and ask the
students to write the number next to the word they think it defines.
Read out a second definition and continue in the same way until all
the words on your list have been covered.

Get students to check their answers with a partner.

Read the second list of definitions, the easier ones with the letters.
The students listen and write the letter of the definition next to its
word. Now they have a letter and a number next to each word.

Get students to check with their partners. Check the students
have matched the correct definition numbers and letters with
the right words.

Give out copies of the words and definitions.

Follow-up

The students work with a partner. They take it in turn to read out a
word and its easy definition, then ask their partner, Canyou tell me
something more about this, please?

Guess my word

language Describing (see Appendix 2).
other Guessing words.

sports science/physical education
topic Non-ball sports

chemistry Physical changes

music Names of baroque composers
geography Weather components

Key words for any subject

Procedure

Ask the students to think ofaword on a particular topic.
They mustn’t say the word but must stand up when they have
thought ofit.

Non-ball sports—judo, swimming, running, highjump, aerobics, longjump,
badminton, rowing

Tell the class you are going to try to guess their word. Ifyou say
exactly their word they can sit down. The winner is the last person to
be standing.
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3 Have two columns on the board, one for the wrong guesses and
another for the right ones. Make a guess and write the word in the
appropriate column on the board.

4 As soon as you have made a right guess, the student(s) with that word
sit down. Itis now up to them to guess the words ofthe other
students. Meanwhile you write all the guesses (right or wrong) on the
board. Each time a student sits theyjoin in with the rest ofthe class
who are guessing.

5 Ifthere are problems guessing the last few words, ask the students to
tell you the first letter.

6 When all the words have been guessed ask the students to copy all
the words from the board, i.e. the right and the wrong guesses.

7 Putthe students into pairs. They take it in turns to describe one of
the words so that their partner can guess which one it is. Give them
some useful phrases such as It's something that..., It's akind of..., Youuse
itfor...-ing. See Appendix 2

Comments

Step 7 could be done in another lesson, or individually for
homework.

Acknowledgements
This is adapted from an activity we learnt from Paul Davis.

5.5 A word beginning with ...

Aims 1anguage Describing words (see Appendix 2); asking and
answering questions; the letters of the alphabet.

other Working in groups.
Materials one slip of paper per student
Demo subject Biology or Sports Science
topic Bones, muscle types and structures
Alternative pnysics The solar system
subjects history Countries and leaders of the Soviet Union
music Different kinds of composition
Any topic you want your students to revise

Procedure

1 Putthe class into teams of not more than six. Write the names of the
teams at the top ofthe board. Each team needs to appointa
guestioner and an answerer.

2 Write on the board the topic you want to focus on.

Example Bones, muscle types and structures

3 Ask the groups to write a list of as many words they can think of
related to the topic. They can look in their books for help.
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Example

10

skeletal muscle  hamstring vertebra
cardiac muscle  tendons femur
pectorals deltoid pelvis
abdominals carpals humerus
biceps tarsals ulna
quadriceps scapula

Check their lists.

Tell the class they are going to quiz each other about their words. Put
the following framework on the board and ask the class to give you
some examples.

The name ofa beginningwith c.
A beginningwith p.

A beginning withf

A whichisa

A word todowith

Awordfor a beginning with

A questioner starts, using your framework. They can only use the
words they have already written down. Explain that the other teams
will have a short time to discuss the answer. When you give the
signal, for example, clap, and not before, their answerers come to
the board and write their answer under their team name.

Rub out any incorrect answers. Give a point for each correct answer.

Continue like this with a different team asking the question each
time. A maximum of 12 words on the board will probably be enough.

Ask each team to write in their books a gapped description ofeach of
the items they asked about.

The are muscles which move the arms and shoulders.
(pectorals)

Rub out the words on the board. Now each team reads out their
descriptions in random order. Give the groups time to agree on the
missing word and then the answerers in each group write the word
on the board. Give a point for each correct question, and each correct
answer.

Variation

Step 9 could be a homework activity and step 10 could be done in
another lesson.
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5.6 Call our bluff

Aims 1anguage Writing true/false statements.
other Student-student dictation; working in groups; listening
for specific information; remembering important facts;
recording true information.
Materials Five slips of paper per group.
Demo subject FOOD TECHNOLOGY
topic Nutrition
Alternative »viology Parts of a plant
subjects ., s science Factors affecting performance
history Different aspects of a historical period
Any topic you want to revise

Preparation

Write a list of areas related to the topic you want your students to
revise. Have one area per group.

Example Nutrition—Areas: Carbohydrates, Proteins, Vitamins, Fats, Minerals

Procedure

1 Putall the students into groups ofabout five. Give each group a
different area of the topic to work on. Give each group a number or
let them choose a name, and write these on the board.

2 Give out five slips of paper per group. Ask three people in each group
to write the word ‘true’ on a slip of paper and the other two to write
the word ‘false’. They mix up their slips of paper and distribute them
in their group.

3 The students with the ‘true’ slips each have to write a true sentence
about the topic. The students with the ‘false’ slips each write a false
sentence about the topic. They check their sentences with each other
and then you.

4 The first group starts by reading out their sentences to the class.
They read each one twice. The first time they read at normal speed,
and the second time at dictation speed. The rest of the class listen the
first time and individually decide if the statement is true or false.
Ifthey think it is true, they write it down with its number when
they hear it the second time. They do not write the sentences they
think are false.
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5

5.7

Aims

Materials

Demo subject

Alternative
subjects

1

Example

The groups compare their sentences and agree on which ones they
think are true. Each group in turn then tells the original group the
numbers of the sentences they have agreed on. Write their numbers
on the board under the name ofthe appropriate group. When all the
groups have done this, the original group reads out their true
sentences. Give each group one point for each true sentence they
chose. All the class must make sure they have awritten record of
these true sentences, and have crossed out any false ones. In this way
they will all have a copy ofthe correct information.

Repeat steps 4 and 5 till all the groups have read their sentences.

Variation

This could also be a teacher-generated activity ifyou read out
sentences for students to identify and write down the true ones.

Add extra information

language EXpressions of frequency.

other Dictation practice; revision; retrieving and expanding
information; working in groups.

Overhead projector and screen, electronic whiteboard, or

photocopied lists of frequency words.

BIOLOGY

topic Sexual reproduction in flowering plants

mathematics Types of graphS

geography Types of rivers

business studies EXternal economic influences

Preparation
Make a list of frequency words and copy it if necessary.

We can classify expressions of indefinite frequency on ascale
from always to never, where always = 100% and never = 0%.
These numbers are only a general indication, not exact values.

100% always
95% nearly always/almost always
90% usually/normally/generally
75% often/frequently
50% sometimes
40% occasionally
25% rarely/seldom
10% hardly ever
0% never

Photocopiable ©Oxford University Press
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2
Example

Example

4

5.8

Aims
Materials

Demo subject

Alternative
subjects

Write a list of not more than five or six words related to the topic.

inflorescence, calyx, corolla, androecium, gynaecium

Procedure

Display the list of frequency words or write them on the board, and
check that the students understand them in their mother tongue and
English. Get the students to copy the list or give each student a
photocopy ofthe frequency words.

Put the students into groups of fours. Each group chooses a secretary.

Explain that you will dictate a list ofwords related to the topic. The
class will have time to discuss them before writing. Each group writes
one sentence for each topic word using an expression offrequency to
add useful information. Tell the students that only sentences which
are appropriate and sensible will be accepted. Give examples on the
board and highlight the frequency words.

The calyx consists ofsepals, which are USLIa"ygreen and small.
The gynaecium is always thefemale part oftheflower.

Dictate the list one word at a time. Set a time limit for discussion and
writing. This depends on the level ofthe class.

Divide the board into columns, one for each topic word. Write one
word at the top ofeach column and ask the groups to read out their
sentences. Write these in the appropriate column. Get the class to
discuss, agree or disagree with the sentences. At the end ofthe
discussion get each student to write down the sentences they think
are most useful.

Definition bingo

language Understanding definitions (see Appendix 2).

Matching key words and definitions; listening;
understanding and memorizing key words.

Slips of paper or card; a bag or hat.

other

chemistry
topic Important substances and processes
sports science Cardiovascular system
mathematics Differenttypes of graphs
business studies BUSINESS ownership structures
Keywords for any topic you want to revise

Preparation
Prepare a fist of nine key words you want your students to
understand and remember.

Write a definition or description for each keyword on a separate slip
ofpaper or card. At lower levels write the descriptions in the mother
tongue and in English.
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Example Keywords
acid

base
synthesis

neutralize
evaporation
compound
molecule
experiment

alkali

electrolysis

catalyst

element

Procedure

5.8
Definitions

A chemical compound which has a sour taste and
will change litmus to red.

A chemical which can neutralize an acid.

The joining together of elements to create
compounds.

Combine an acid with a base to produce salt and
water.

The process by which some parts of a liquid have
enough energy to change into a gas at
temperatures below the liquid's boiling point.

Material made from atoms of different elements.

The combination of two or more atoms
chemically joined together to form a compound.

A planned test which gives evidence for or
against a scientific idea.

A chemical compound which contains hydroxide
ions and can be dissolved in water. It will turn
litmus blue.

The separation of elements in a chemical
compound by electricity.

A substance which speeds up a chemical reaction
but which itself remains unchanged and can be
used again.

A substance containing one atom which cannot
be broken down into other substances by
chemical reactions.

1 Write the key words all over the board.

2 Askthe students to draw a nine-square grid. Tell them to choose nine
ofthe keywords and to write each one in a square, in any order.

Photocopiable ©Oxford University Press
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Putyour definitions into a bag or a hat. Pull out one at atime and
read it out. At lower levels read the mother tongue and the English
description. Ifthe students have the matching word on their grids,
they cross it out. When a student has crossed out awhole line of
words, he or she calls outline/ The line could be vertical, horizontal
or diagonal. Get them to read out their words and to give the
meanings.

Continue reading the definitions until one student has crossed out all
their squares. This student calls out Full House!, then reads out one of
their words, asking someone else in the class to give its meaning.
Continue like this until all that student’swords have been read out.

Read out any definitions still remaining in your bag and ask students
to give you the matching word.

Ask the class to write the key words and definitions in their books.
They could also add the mother tongue equivalents.

5.9 On target

Aims language Spelling practice.

other Expanding and consolidating topic vocabulary;
remembering and revising information.

Materials A stopwatch or egg-timer; sheets of paper.
Demo subject MusIC
topic Musical instruments

Alternative biology Names of bones, muscles, enzymes in digestive juices,
subjects names of human arterial system, parts of the heart etc.

geography Rivers, capital cities, mountain ranges, islands
ict Inputdevices
Vocabulary for any subject

Preparation
Find or write lists of six words related to each topic.

Musical instruments

List A Brass instruments: bugle, cornet, euphonium, trumpet,
tuba, flugelhorn.

List B Wind instruments: flute, clarinet, piccolo, saxophone,
oboe, bagpipes.

ListC Percussion instruments: bongo, castanets, glockenspiel,
triangle, xylophone, marimba

List D Stringed instruments: cello, guitar, harp, balalaika,
zither, violin.
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5.10

Aims

Demo Subject

Alternative
subjects

Procedure 5.10

Put the students into team groups. Each team has one sheet of
writing paper and chooses awriter. Change the team writer after
each round.

Explain the rules ofthe game. Write a topic on the board. Tell the
class you have a list of six words about that topic. Each team must
write down six words they think could be on your list. Set an
appropriate time limit for each round. When the time limit is up, the
students hold up their paper. No more writing is allowed.

Ask a group to read out one of their words. Start each round with a
different group. Ifateam calls out aword which is on your list, write
that word on one side of the board in one colour, for example, red.
The team scores a point. Ifthe word is not on your list write it on the
other side ofthe board in a different colour, blue. Continue round the
teams until all your words have been called out. Ifat the end there
are words left on your list, which have not been called out, then write
these up on the board in red.

All the teams score a point for each word they match with your list,
but only for the words on your list. The teams keep their scores.
With the students, check the blue word list and reject any you and
they feel do not fit in with the topic list. The students copy down the
appropriate words from the lists.

Begin again with a new topic and a new list.

Acknowledgements
This idea is an adaptation of a family party game.

Questions to answers

language Writing whatis/whatare questions; writing definitions
(see Appendix 2).

other Listening; understanding definitions.
MATHEMATICS

music The different notes

chemistry Chemical reactions

literature Different kinds of poetry

Any definitions you want your students to focus on.

Preparation
Write a set of short definitions related to previous work.

Procedure

Tell the class you are going to read out some answers to questions.
Their task is to write a What is/What are question which would elicit
this answer. They must not write down the answer.
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5.10 2 Read out the first definition, and write the first two words on the
board. Give students time to write the question individually. Then
check the questions to make sure they understand what to do.

3 Continue in the same way with the remaining answers, but do not
check them yet. Ask students to leave a line after each oftheir
questions.

4 Inpairs they compare their questions. Then you check their
guestions.

5 Ask the students to reconstruct each ofyour answers and write it
after its question.

6 Usingthe information in the questions and answers, the students
write a definition for each keyword.

Exampie You read the definitions and your students have to write the
questions.

1 A number that can't be divided by anything, except itself.
Q What is a prime number?

2 A number that doesn't divide by 2.
Q What isan odd number?

3 A shape with four equal sides.
Q What isa square?

4 Triangles which have two equal sides and two equal angles.
Q What are isosceles triangles?

5 A part often written by putting a point or comma before
the number.
Q What is a decimal?

6 Fractions that are equal in value even though they look
different.
Q What are equivalent fractions?

Photocopiable © Oxford University Press
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5.11 Mastermind

Aims 1anguage Giving short answers; writing questions
(see Appendix 2).

other Critical listening; checking understanding.
Demo subject ART
topic The Renaissance Painters
Alternative pnysics Electric current in circuits
subjects | ¢nematics Calculations
history A historical character
Any topic you want to revise

Preparation

Write a list ofabout eight questions on a previously taught topic.
They should be questions which elicit fairly short answers.

Example ~ The Renaissance painters

1 Name an Italian painter from this period.

2 Name an English painter from this period.

3 Name a German painter from this period.

4 Name an important picture from this period.
5 What period followed this period?

6 What were their favourite materials?

7 What kind of pictures did they paint?

8 What are the dates of this period?

Photocopiable © Oxford University Press

Procedure

1 Asktwo students to come to the front of the class. These could be
volunteers, or you may want to choose them. Explain that they are
going to be the ‘experts’. They will have to work together to tell the
class the answers to your questions.

2 Getthe rest of the class to write the numbers i-8 down the side
ofa page.

3 Tell the class you are going to ask the ‘experts’ eight questions. The
class have to listen to their answers and decide if they are right or
wrong. They put atick or a cross next to the matching question
number in their books. You need to do the same.

4 Ask the experts the questions, and check that the class are marking
the experts’ answers right or wrong. Then let the experts sit down
and relax!
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5.12

5.12

Aims

Demo subject

Alternative
subjects

Example

Write the numbers 1-8 on the board. Go through the questions and
count the number of ticks and crosses from the class for each one. In
this way you will get feedback about how much understanding or
misunderstanding there is! Italso gives feedback to the students as to
the areas they need to revise.

Repeat the questions which the ‘experts’ answered correctly and get
different students to write on the board the correct answers that they
heard from the ‘experts’.

Now repeat the questions which were answered incorrectly and
invite students to tell you the right answer. They write these on the
board.

Ask the class to copy all the answers into their books, leaving a line
after each one.

Ask the students to re-write in their books the questions to the
answers. This could be done for homework.

Ask me again

language Consolidating question forms; answering questions;
translating.

other Memorizing important concepts.
geography
topic Natural features

business studies A Human Resources Manager, a CEO, a profit and
loss account

music A violin, a clarinet, a harpsichord
chemistry A compound, an element, a gas
Any topic you want your students to revise

Preparation

Make a list ofthree questions for key concepts you wantyour
students to be able to describe.

What is an estuary?
Whatis aglacier?
What is a desert?

Think ofa number of possible answers in the mother tongue for one
ofthese questions. It's a good idea to choose the most difficult one.

Procedure

Give your students your question and ask them to repeat it after you
so thatyou can check their pronunciation.

Tell them they are going to ask you this question again and again.
They will ask the question in English and you will answer in the
mother tongue. The idea of this repetition is for them to consolidate
the question forms.
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Example SS Whatis an estuary?
T (inmother tongue) a piece ofwater

SS What is an estuary?
T (inmother tongue) the wide part ofa river

SS What is an estuary?
T (inmother tongue) a place where fresh water meets salt water

SS Whatis an estuary?
T (in mother tongue) a bay or inlet often at the mouth ofriver

SS What is an estuary?
T (inmother tongue) a place where ariver meets the sea

SS What is an estuary?
T (inmother tongue) atidal area

3 Ask the class to write in English all the answers they can remember.
They can do this alone, in pairs or in agroup. Then go through their
information.

4 Put the students into pairs, student A and B. Ifyou have multiple
mother tongues in your class, put students sharing the same mother
tongue together. Give student A one ofyour chosen questions
and B the other. Tell them to prepare individually at least four
answers to their question. They do this in the mother tongue.

Give them atime limit.

5 When they have written their answers they give their question to
their partner. Student A starts by asking student B’s question, and
student B answers in the mother tongue. Student A repeats the
guestion at least four times.

6 Together they reconstruct student B’'s answers into English. Invite
one pair to write their information on the board, and then other
pairs to add to it.

Repeat the activity with student B asking student A’s question.

Comments

Students often have problems formulating questions. This is an
effective way of helping them to memorize a question as a chunk of
language.

Acknowledgements

This is an adaptation o f‘'One question—many answers’, from
Grammar in Action Again, Frank and Rinvolucri, Prentice Hall
International, 1991.
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5.13 Three things | know about.

Aims language Defining (see Appendix 2); asking for and giving
information

other Revising and expanding information on a subject;
working in a group; note-taking.
Materials Large sheets of paper—one for each topic; sheets of paper—one for
every student; a stick-on label for every student.

Demo subject biology

topic The human body: the skeleton, muscles, air supply,
circulatory system, cells, digestive system, reproductive system

Alternative sport Equipmentand rules required for any sport
subjects yistory The Renaissance period—writers, thinkers and artists

design and technology Metals—joining metals, reforming metal,
heat treatment, best use of standard components for metal

Preparation
Write a list oftopics you want the students to revise.

Procedure

Divide the class into groups ofthree or four. Give each group a topic
they have studied recently. Give each student a label. All students
write their topic title on a label and stick it on themselves.

Ask each group to discuss three things they know about the subject.
Give each student a sheet of paper and ask each to write down the
three things the group has discussed.

Tell the students to find a partner from another group. The pairs take
turns to read out their lists and ask their partner for one more piece
ofinformation about the topic. They write the extra piece of
information about their topic on their own sheet of paper. Then they
move on to new partners until they have collected four or five more
pieces of information.

The students go back to their original group to read and assess all the
information they have collected, i.e. they pool it. You check the
information.

5 Ask each group to write three or four sentences about their topic.

6 Each group reads their sentences to the rest of the class. The other
students make notes.

Write one topic title at the top of each large sheet of paper, for
example, ‘Circulatory system’. Pin up the sheets. The groups go
round these topic sheets and write on them any information they
can remember. They can use their notes.

8 Take the large sheets and pin them on the board. Read out the
information. The students write notes in their exercise books for
future reference. This final check helps to fix and anchor the
information in their minds.
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5.14

Aims

Materials
Demo subject

Alternative
subjects

Examples

Give me four 5.14

language Discussion and agreement; facts and figures.

other Note-taking; thinking and writing at speed; working in
agroup; revising key points.

A sheet of paper for each group; a set of question sheets.

GEOGRAPHY

topic Use and abuse of the environment

history Conflicts and treaties

business studies Quality and control procedures

food technology Propertiesof ingredients

Preparation

Write a selection of typical questions on the topic. Duplicate the
guestion sheet, one for each student.

Summarize the questions and write a short list of four key points
you would expect the students to include when answering each of
the questions. Turn your key points into questions, see the
examples below:

1 Give me four key points, including facts and figures, that you
would include in an answer about acid rain.

2 Give me four key points, including facts and figures, that you
would include in an answer about ecosystems.

3 Give me four key points you would include in an answer
about the use and abuse of water.

4 Give me four key points for the use and abuse of land.
5 Give me four reasons why deserts are expanding.
6 Give me four reasons for global warming.

Procedure

Put the students into groups and give out one sheet of paper per
group. Number or name the groups and write these numbers or
names on the board. The group members take it in turns to be the
writer for each round of the activity.

Tell the students that this is a race. Each group must give their writer
a list of four answers for each question. Remind them to whisper
their answers to the writer.

Tell them that the first group to finish their list should all stand up at
the same time. Explain that as soon as a group stands up, the activity
stops, no more writing.
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4 The fastest group reads out their list. Other students can question
and challenge the answers. Ifthe list is acceptable the group gets 4
marks. You are the final judge. Write the score on the board under
the group number or name. Ifthe list has been challenged
successfully and only three examples remain correct, for example,
then the group only gets the score for the accepted number.

5 The other groups then give extra examples. Ifthese are correct
they get a mark for each one. Write the scores for the other groups
on the board. Ifdifferent groups have the same extra examples they
all get a mark.

6 Continue the activity. The group with the most marks at the
end wins.

7 Give out the question sheets and discuss them. They can be used for
homework.
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6

Using supplementary resources

The more we encourage our students to research their information
and share it with each other, the more independent they will
become. Using visuals and technical equipment adds another
dimension to our teaching and appeals to different learning styles.
We need to encourage our students to go to more than one source of
information. As much ofthe Internet is in English this is a useful tool
for CLIL. What is more, researching information from the Internet
may be an important skill for their future working life. A useful
reference book for using the Internet is The Internet, OUP (see
Appendix 3).

In this chapter there is a mix of activities using the Internet, film,
or pictures. When using the Internet, we have sometimes suggested
doing the research at school but it could always be done at home if
that is possible for your students. Ifthey do not have access to the
Internet at school you could print offsome relevant material for
them and let them do their research with hard copy.

One valuable outcome of getting students to do their own research
is the follow-up, where they share what they have discovered and
teach each other. Activities such as 6.6, ‘Go and find out’, and 6.7,
‘Concentric circles’, are examples ofthis. In 6.10, ‘Vote for ours!’,
students have to prepare a presentation. 6.4, ‘Answer my picture
guestions’,and 6.5, ‘It's my life’, require them to ask and answer
questions.

Using visuals is another way ofgiving input. 6.1, ‘Reading the
picture’, encourages students to use their imagination. In 6.2, ‘Visual
dictation’, students have to draw their own picture and 6.3, ‘Group
visuals and gap-fills’, makes use ofa chart.

All these activities lead into students talking to each other,
teaching each other, and sharing their information. This is a natural
way to encourage our students to speak about their subject.
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6.1 Reading the picture

Aims language Defining (see Appendix 2); cause and result
(see Appendix 2); conditionals; modals; questions
(see Appendix 2).

other Interpreting visuals, charts and diagrams; writing
comments and questions.

Materials Atlases or maps and paper.
Demo subject geography
topic Map reading

Alternative Any which use diagrams and visuals
subjects

Preparation

1 Choose two countries or regions you want your students to study.
Find one map for each country or region and note the page
references in their atlases.

2 Make your own list ofthe key information you want the students to
extract from each map.

3 Write some example questions to put on the board.

Procedure

1 Putthe students into groups offour. Give two of the students the
letter A and the other two the letter B.

2 Give each pair a sheet of paper and ask them to write their names at
the top. Give each pair the page reference ofthe map you want them
to look at first: all As have one page, all Bs the other one.

3 Tell the pairs that you want them to look at the map and to write a
guestion about it that they would like the other pair to answer. The
guestions can be assumptions rather than factual information found
on the map. Write examples of questions on the board to help the
students get started.

Examples A What colour is used to show the peaks ofvery high mountains?
B Doyou think this area has a high or lowpopulation?
C What doyou see atgrid reference...?
D What kind ofwork doyou think most ofthe people do in this area?

The pairs look at the map and together make up a question which
they write on their sheet of paper. Then the pairs exchange their
maps and question sheets.

4 Now the pairs discuss and write down an answer to the question.
They study the new map and together make up another question
which they write down under their answer. The pairs pass the maps
and question sheets back. By exchanging the sheets continuously
they build up questions and answers about both maps.
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6.2

Aims

Demo subject

Alternative
subjects

Set atime limit depending on the ability of the class and the amount
ofinformation you think the students will be able to extract. At the
end ofthe set time the four students in each group check the two
maps together and discuss their questions and answers. As a group
they add any further information and challenge any of the answers.

Divide the board into two sections, one for each map. Write the titles
or references at the top ofthe two board sections. Ask the students to
read out a question for the rest of the class to discuss and check. The
students make notes.

Write any unanswered or problem questions on the board and
discuss them. Add any key information from your list which

you feel should be included. The students make a copy ofthe notes
on the board.

Comments
For useful websites for different subjects see Appendix 4.

Visual dictation

tanguage Defining key words (see Appendix 2); spatial language
(see Appendix 2); asking and answering questions (see
Appendix 2); the letters of the alphabet.

other Revising words; using charts and diagrams; using spatial
intelligence.

business studies
topic Maslow's Hierarchy of Needs

food technology Mind map of different food groups according to
their nutrition

religious studies Histogram of number of people of different
religions in a particular continent

biology Classification of plants and animals, picture of the heart
Any topic which is demonstrated with a visual

Preparation

Prepare a dictation ofthe chart you want your students to
understand and remember.

Write a list ofthe language they will need to understand.

Procedure

Tell the students the topic and ask them to tell you what they know
about it.

Go through the language you will be using in the dictation, for
example spatial language (see Appendix 2).

Dictate the diagram, spelling out any words they need to write.

Let the students compare notes with the people near them and ask
you if they have any differences.
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Example Maslow's Hierarchy of Needs

Draw a large equilateral triangle. Using a ruler, divide it into
five equal horizontal sections. Write in each section as follows:
in the bottom section write 'Physical Survival', in the next
section 'Safety’, in the middle one ‘Love and belonging’, in the
next 'Self-esteem’, and in the top one 'Self-actualization'.

Write the following under your triangle:

Maslow believed that we are all motivated by the same things. These
needs are in order ofpriority and the lower level ones at the bottom of
the triangle must be achieved before the higher needs can be met

As awhole class the students now take it in turns to dictate the
diagram back to you. They need to include the words inside the
triangle and the text underneath. You draw and write on the board
exactly what they say.

Put the students into five groups, allocate one ofthe hierarchies to
each group and ask them to translate the heading into their
language. They then discuss what they think it means.

Each group tells the class their translation and interpretation. You
add anything they have left out. Everyone takes notes.
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6.3

Aims

Demo subject

Alternative
subjects

Group visuals and gap-fills 6.3

language Defining and describing (see Appendix 2).

other Gap-filling; using graphs, charts and diagrams; using
other sources for research; revision; working on subject-
related charts, graphs, diagrams.

mathematics
topic Shapes

biology The skeleton, a diagram of the skull of a dog with arrows
pointing to the parts to be labelled

geography Map reading signs, symbols and definitions

art Schools of painting, artist's name or picture, name or visual of
example paintings

Preparation

Make a list of shapes you want the students to revise and research.

Make two worksheets as in the examples in Worksheets 6.3a and
6.3b.

Make a large copy of each worksheet so that you can display them to
the whole class. Either make copies for the whole class or ask the
students to draw the grid at steps 1 and 4.

Worksheet 6.3a

Number of sides Name of polygon Draw the shape
Triangle

4 Quadrilateral

5

Photocopiable © Oxford University Press
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6.3

o B W N

Worksheet 6.3b

Number of sides Name of polygon Draw the shape
Hexagon
Octagon

10 Decagon

Photocopiable © Oxford University Press

Procedure

Lesson 1

Display the first worksheet and ask the students to copy it.

Ask them to work in pairs to fill in the missing information.
Ask for volunteers to give the answers.

Show the students the second worksheet and repeat the activity.

Allocate one shape to each pair, and ask them to find out as much
extra information about their shape as they can for homework using
different research sources, for example: formulae, symmetry, where
the shape can be found in the natural world or in architecture.
Encourage students to find visuals.

Lesson 2

Each pair writes a report about their findings and gives a short
presentation.

Variation

The pairs design and prepare a poster about their shape, including
pictures/photographs/drawings plus written information. These are
displayed.

118 | Using supplementary resources



6.4

Aims

Materials

Demo subject

Alternative
Subjects

Answer my picture questions

language Practising question forms (see Appendix 2).

other Using different resources; student-student input;
getting new information.

Copies of the chosen visuals—one per group; and texts—one per
student; different coloured board pens.

HISTORY
topic Hannibal crossing the Alps in 218 BC
physics Using waves—diagrams and graphs

itc Data storage—diagrams

geography Climate—graphs and weather charts

Preparation

Find a short text from the Internet, a textbook, or an encyclopaedia,
and avisual you could use to go with the text. In this example you
could use the Internet for the text and any picture ofthe journey,
even a famous painting, for example, Joseph Turner—Snow Storm:
Hannibal Crossing the Alps.

2 Make a copy of the text and another of the picture. Remove any labels

from the picture. Ifthere is any writing or information such as titles
outside the frame, cut it off. Leave just the picture.

Youwill be dividing the class into A and Bgroups. The A groups will
need avisual per group. The Bgroups will need copies ofthe text.
Make enough copies ofthe text for each student in the class.

You may need to simplify the language of the text depending on the
level of the class. Write line reference numbers on the text before
you photocopy it.

Using supplementary resources [ 119



Hannibal crosses the Alps (218 BC)

Some details of Hannibal's crossing still exist. The first danger
came from the Allobroges, who attacked the rear of Hannibal's
column of soldiers and animals. Then Hannibal was attacked
again by other Celtic groups. These attackers rolled heavy
stones down the mountainsides onto the soldiers and animals
below. This made the animals and soldiers panic and many of
them fell from the narrow, dangerous paths to their deaths.
Others were crushed and horribly injured. Hannibal lost many
men and animals. There were constant attacks throughout the
journey.

Hannibal could not trust his Gallic guides and this made it
even more difficult. Hannibal bivouacked on large bare rocks
to cover the passage by night of his horses and pack animals in
the gorges below. Snow was falling, it was very, very cold, and
the soldiers and animals were wet, hungry and frightened.
Very often landslides blocked the narrow tracks and a lot of
time was lost just trying to clear the paths.

Finally on the 15th day, after ajourney of five months from
Cartagena, with 20,000 foot soldiers, 6,000 cavalry and only a
few of the original 38 elephants, Hannibal arrived in Italy.

Photocopiable © Oxford University Press

Procedure
1 Divide the class into equal-sized A and B groups.

2 Explain the difference between open and closed questions and ask
the students to use both kinds of questions:

An open question is general and can have avariety of answers. Open
questions about the picture can include not only what people see in
the picture but also what they imagine, feel about or associate with
the picture—thinking outside the frame. A closed question can be a
‘yes/no’ question and usually has only one answer.

Example An open question: What things would make thejourney across the Alps
so difficult?
A closed question: What were the dates ofthe Second Punic War?

3 Give the A groups the visuals and the B groups the texts. Tell the B
groups to read the text for general understanding, i.e. to get the gist.
They do not have to understand all the words.

4 Tell the A groups to study the visuals and write a list of questions they
would like answered when looking at the visual. Ask them to use
both open and closed questions. Set the same time limit for the
reading and question writing.

5 Ask the A groups to pair up with a Bgroup and show and ask them
their questions. The Bgroups scan the text and discuss possible
answers for the open questions. The A groups make notes.

120 | Using supplementary resources



6.5

Aims

Materials
Demo subject

Alternative
subjects

Display copies ofthe visual round the room. Let the text group (B)
students walk round and look at them. Give them a few minutes to
do this before they go back to their groups.

As awhole class and taking it in turns, the A groups ask their
guestions aloud and the B groups respond with answers. Write down
aselection of the questions on the board for the students to copy.

Give out the rest of the text copies so that each student has a copy.
Individually the students scan the text and underline any words or
expressions they find difficult. Check and explain.

The students copy the questions from the board. As homework they
write answers for as many ofthe questions as they can.

Comments
For useful websites see Appendix 4.

It's my life
language ASking and answering questions (see Appendix 2);

present perfect.

other Researching using a variety of resources; cooperative
learning; note-taking.

Large sheets of card—one for each group.

MUSIC

topic 20th Century composers

history 20th Century world leaders

science Famous scientists and their discoveries
business studies Biographies of famous entrepreneurs

Preparation
Write a list ofeight 20th century composers you want researched.

Procedure
Lesson 1

Write the names of the composers on the board. Put the students into
eight groups and allocate the name ofa composer to each group.

Explain to the students that they have a few days to find information
about the composer. They can surfthe Internet, check textbooks,
journals and so on either at home or at school.

Tell the groups that they have to prepare avisual aid on a large piece
ofcard with key biographical points, pictures and references. Each
group also has to prepare a short gap-fill activity, with an answer
sheet, about their composer. Check the gap-fills before the next
lesson. Duplicate the gap-fill activities but not the answer sheets.
For each student you will need one copy showing all the gap-fills.

If possible the students download examples of the music to

play to the class later.
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6.6

6.6

Aims
Materials

Demo subject

Alternative
subjects

Lesson 2

Give the groups time to prepare their visual aids and a short
presentation about their composer. Explain that you want them to
give the presentation in the first person, that is, as if they were the
composer. Set a time limit for the presentations, for example two or
three minutes each, depending on the ability of the students.

Say, Letme introduce you to X, and choose one ofthe composers from
your list. The group representing that composer go to the front ofthe
class and give their presentation. The other students ask questions
and make notes. Ifthe group have downloaded music give them extra
time at the end oftheir presentation to play it.

Each group gives their presentation in the same way.

Display the group visual aids around the room. Students circulate
and read what the other groups have written. They note websites and
other reference points.

Give out copies ofthe gap-fill activities. The students fill these in for
homework.

Lesson 3

Each group pins the answer sheet to their gap-fill activity next to
their visual aid.

The students walk round and check their answers. Inasmall
classroom this might have to be done group by group, or with just a
couple at a time.

Go and find out

language Asking and answering questions (see Appendix 2).

other Researching new information; note-taking; using the
Internet.

Access to Internet; slips of paper—one per pair or student.
food technology

topic Food processing

literature The Enlightenment period

mathematics Trigonometry

ict Creating websites

Preparation
Choose a topic and find some relevant websites.
Write notes on the important points you want to be covered.

Procedure
Write on the board the topic you want your students to work on.
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Examples

6.7

Aims

Materials
Demo subject

Alternative
subjects

Give each student (or pair of students) a slip ofblank paper. Ask
them, alone or in pairs, to write a wh- question related to the topic. It
must not be ayesjno question. You may need to remind them ofthe
wh- question forms they will need.

What s the definition offood processing?
How isfood processed?

How long does it take to processfood?

Name three different ways ofprocessingfood
Name two ways ofpreservingfood.

Why do we processfood?

They exchange questions with another student or pair.

Write some useful websites on the board (see Appendix 4). Tell them
they need to go to the Internet and find the answer to the question
they have been given.

Students get together with the students who gave them their
guestion. They tell each other their answers, and take notes on the
answers they hear.

Students read out the questions they wrote and the answers they
have been given. The rest of the class take notes.

Let the class add any further information on the topic. Fill in any
important gaps.

Comments

This could be done over two lessons with the Internet research taking
place for homework.

Concentric circles

language Asking and answering questions (see Appendix 2).

other Note-taking; using a variety of resources to collect and
revise information; finding, filtering, downloading,
sorting and storing information.

Slips of paper—one per student; sheets of paper.
RELIGIOUS STUDIES
topic World religions

geography Any country; its industry, exports, cities, physical
features

chemistry Simple chemical reactions and experiments
physics Sounds and how they are measured

Preparation
Write a list ofeight world religions.

Prepare slips of paper with the name ofa different world religion
written on each one. Prepare one slip of paper for each student.
Repeat the religions according to the size ofthe class. Do not include
the statistics.
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Example Inorder ofsize: Christianity 2.1 billion, Islam 1.3 billion, Hinduism goo million,
Buddhism 376 million, Sikhism 23 million, Judaism 14 million, Shinto 4 million,
Scientology 500 thousand.

Procedure
Lesson 1

1 Give each student areligion slip. Ask the students to get together
with others who have the same religion slip.

2 Tell the groups that they have to find out as much as they can about
that religion. This could be done at school or at home. Set a time limit
for the research, which should include useful reference sources and
websites. The group information should be checked by you before
the following lesson.

Lesson 2

1 Intheir groups each student has a few minutes to write briefnotes
and reference sources at the top ofa sheet of paper which they can
take with them to use during the activity. These notes should only be
a few sentences long. Explain that students will use the rest of the
sheet to write down the information they get from others.

2 Give each religion a letter. Get the students to write down their
religion letter at the top oftheir paper.

Example A Christianity D Buddhism G Shinto
B Islam E Sikhism H Scientology
C Hinduism F  Judaism

Put the students into concentric circles, inner and outer, facing a
partner. Each inner circle is made up ofan A, B, C, and D student.
The outer circle is made up ofan E, F, G, and H student.

E

G
Photocopiable © Oxford University Press
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Example

10

The students have a few minutes to tell their partners all they
can about their researched religion. The partners make notes
and ask questions. Ifthe students cannot answer a question they
write it down.

Stop the activity and tell students A, B, C and D to stay where they
are. Students E, F, G and Hmove one place to their left. Repeat the
activity.

Repeat the activity twice more, but ask the students to try to give the
information without using their notes. Continue until they are all
facing their original partners.

All the students return to their original research groups. Write any
unanswered questions on the board. These can be checked for
homework and answered in a following lesson.

The students discuss and construct mind maps to show the
information they received about the other religions. Each
student makes a copy to keep as reference.

Hinduism

Photocopiable © Oxford University Press

Using the mind maps the students write abrief summaiy about each
religion and a graph showing their comparative sizes.

Pin up a sheet entitled ‘Useful references’ and ask the students to
write on it the resources they found in Lesson |. This could be
photocopied later for reference.

The students choose three religious leaders and note the reference
points. As homework they check out the resource references and
websites.

Follow-up

Groups of students give mini presentations about a particular
religious leader.
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6.8

6.5

Aims
Materials

Demo subject

Alternative
subjects

Comments
For useful websites see Appendix 4.

What we hear and what we see

language Listening for keywords and topic related expressions.

other Cooperative learning; working in pairs; using video as
input; predicting.

Recorded films or video clips; sheets of paper.

geography

topic The Oceans

Any subject, using film or video which accompanies or
complements a study course.

Preparation

View the video dip before using it in class and make notes on the
subject matter and any key vocabulary. The video should not be more
than ten minutes long.

Divide the video into key point sections, and make a note ofthe
numbering on the tape where each section starts and finishes.

Procedure

Write the title ofthe topic on the board. Ask your students to work in
pairs and make a list of the things they expect to see on the video and
any vocabulary they expect to hear.

Check their lists of key words and vocabulary and write some of
them on the board. Also write on the board any words you need to
pre-teach and explain them.

Explain that the class will see a video clip which will last about ten
minutes. The first time they see the video all they have to do is watch
and listen. Tell them that you will play the video again but in short
sections. These instructions could be given in the mother tongue.

Play the complete video. Try not to comment on the video as the idea
is for the students to rely on each other rather than on you.

Get the students to write the word ‘See’ at the top ofone page, and
‘Hear’ at the top ofanother. Divide the students into two groups—A
and B. Tell all the A students to focus on things they see in the video
and the B students to focus on everything they hear. When you pause
the video they should make notes. They do not have to write in full
sentences.

Play the video again, this time in sections, pausing to let the students
write their words and briefnotes.

Put students into groups ofAs and groups of Bs. The groups discuss,
exchange information, and note key words and expressions. Each
student makes their own notes.
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10

6.9

Aims

M aterials

Demo subject

Alternative
subjects

3
Example

Put the students into pairs, one Awith one B. They compare and 6.9
discuss their notes, with the A {{See’) students building up a ‘Hear’
section of notes, and vice versa.

Ask the pairs to read out what they saw and what they heard. Write
these on the board. Ifany key points, words or expressions have not
been covered write them on the board and explain them. The
students add these to their notes.

For homework the students find awritten reference source for the
topic and write a short paragraph about it, including any interesting
extra information.

Follow-up

When the paragraphs have been checked they are copied and
displayed. Write any particularly good reference sources on the board
for the students to copy.

Give me my name and draw me

language Describing and defining (see Appendix 2); comparing
and contrasting (see Appendix 2); stating purposes and
uses; w/i-questions; order of adjectives; prepositions.

other Sharing information; recognizing important items, signs
and symbols; drawing conclusions (see Appendix 2);
learning and revising vocabulary.

A collection of visuals of apparatus or the real objects; sheets of
paper; copies of diagrams for each student.

SCIENCE
topic Laboratory equipment
geography Map reading signs, symbols and grid references

business studies Commercial and Industrial signs, symbols and
processes

food technology Processing and cooking food—charts showing
treatment, reason, symbols and examples

Preparation
Collect visuals of apparatus and/or real objects.

Find or draw two diagrams of different experiments. The diagrams
should show the title ofthe experiment and the procedure. These
diagrams should be short and simple.

Write a list ofthe apparatus.

beaker, Bunsen burner, boss, clamp and stand, conical flask,
evaporating basin, filter funnel, gauze, measuring cylinder, spatula,
test tube, thermometer, triangle, tripod, litmus paper, bell jar, Petri
dish, scales

Label the diagrams A and B. Copy the diagrams, makingan AandaB
for each student.
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6.9

Example

Example

Procedure
Lesson 1

Write the title ‘Laboratory equipment’ on the board. Ask the students
to work in pairs and write down, in English or in their mother
tongue, as many examples as they can. Ask the students to read out
their examples. Write them on the board. Translate where necessary.
Add any missing pieces ofequipment from your list.

Write the preferred order of adjectives on the board. Describe one
piece ofequipment to the class, using several adjectives in the
preferred order.

Order of adjectives
Size Shape Colour Origin Material Use Noun

Ask the students to work individually and, using the order of
adjectives to help them, to write a short description of another item
without giving its name. Explain that they do not have to use all the
adjective types.

Ask for volunteers to read out their descriptions while the others

guess what it is. Show the visual of the described item. Write the
description on the board under the order ofadjectives, for example

Size Shape Colour Origin  Material Use Noun
A small cylindrical transparent — glass testing ?
The students copy the examples. Clear the board ofvisuals and

descriptions.

In pairs, and using their notes, the students take it in turn to describe
pieces ofapparatus for their partners to guess.

Lesson 2

Give out the copies ofthe experiments. Student As get diagram A and
student Bs get diagram B. Tell the students not to show their partner
the diagram. Give them time to look at the diagram and read the
experiment.

Student A names the pieces of apparatus, and the Bs draw the items
in their exercise books or on a separate sheet of paper. Then the As
dictate the title and procedure of the experiment which the Bswrite
down.

Repeat the activity for the A students to do the drawing and writing.

The students compare their drawings and notes. Give out the extra
copies so that all the students have copies ofboth experiments for
reference.
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6.10

Aims

Materials

Demo subject

Alternative
subjects

Vote for ours!

language Superlatives—the most... (see Appendix 2).
other Listening; note-taking; giving a presentation;
researching new information.

Access to Internet and reference books (in English or the
mother tongue).

CHEMISTRY

topic The most important elements

food technology The mostimportant food properties
literature The mostinfluential writers

geography The mostimportant rivers

Any topic you want your students to research

Preparation

Make a list ofthe elements you want your students to research—one
per group.

Procedure

Put the students into groups. You will need one group per element.
Write the names ofthe elements on the board. Give the groups time
to tell each other what they know about these elements.

Allocate one element per group, or let them choose one. Tell the class
they are going to have a competition to see which is the most
important element. Their task is to research all the information they
can about their element. They can use the Internet and books. Give
them some useful websites (see Appendix 4).

Put the following language on the board:

Votefor ours because...

You can't live without our element because...
This element is the King ofElements.

No other element is as important as...

This element is the most...

Tell the groups they are going to present the information to the other
groups in away which will convince them that their element is the
most important. They can use some ofthe language on the board in
their presentation. At the end of each presentation the groups give it
amark out often. The group with the most marks wins.

In their groups they make notes ofeverything they can remember
about the other elements.
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6.11 Visual dictation

Aims 1anguage Defining and describing (see Appendix 2); stating
purposes and uses.

other Scanning a text; reading and listening; recognizing
important signs and symbols; interpreting diagrams,
charts, graphs; learning and revising vocabulary.

Materials A visual with text about the topic.
Demo subject PHYsICS
topic Graphs of motion
Alternative bviology Factorsaffecting the rate of Photosynthesis

subjects ., 4rapny Generating electricity by Hydroelectric power (HEP)
and bar chart showing countries which generate a significant
proportion of their electricity from HEP.

business studies Qrganisation chart for acompany with notes
concerning the job responsibilities.

Preparation
1 Make four copies ofthe original visual and text.

2 Make a copy ofthe visual only and removing some key information
from the diagram, chart or graph.

3 Write two or three questions about the text and diagram, chart or
graph at the bottom ofthe gapped copy. Copy these sheets, one for
each student.

Procedure

1 Putthe students into pairs, one A and one Bin each pair. Give one
gapped copy to each pair. The students both write their names on
the copy.

2 Explain that you will display completed copies at the front of the
class. Pinthese up so that the copies are not facing the students.

3 Tell the students that student A from each pair will walk to the
completed copy and find one piece of information they need to write
on their gapped copy. They read, hold the information in their heads
and return to their partner. They tell the information to their
partner, who then writes it on the gapped copy. Check that there is
enough clear space for the students to walk safely to and from the
displayed copies.

4 Now student Bwalks and relays the information in the same way.
They continue until the gaps are completed and the questions
answered. Remove the completed copies and collect in the students’
gapped copies.
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i1 distance inm

stationary

timeins

Horizontal line: object is not moving

constant speed
Steeper straight line: object moving at
greater constant speed

speed of object is constant Speed of an object is equal to the gradient
of the line
Speed of object =-"-= =30m/s

5 Give out the second set ofgapped copies, one copy to each pair. The
students work together to fill in the information. Meanwhile you
check that the copies handed in are correct. Give the named gapped
copies back. The students check their work.

Variation

Choose a topic and use two or three different visuals about that topic.
This stops the students seeing and overhearing what other students
are doing. At the end of the activity the students can use the visuals
in an information exchange activity.
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Worksheet 6.11
1

i k distance inm

timeins
3

Horizontal line: object is not moving

speed of object is constant

Questions

Steeper straight line: object moving at
greater constant speed

Speed of an object isequal to the
ofthe

Speed of object = =30 nYs

a What does the horizontal line in diagram 1show?

b What does the steeper diagonal line in diagram 2 represent?
¢ What isthe formula to show the speed of an object?

d Fill in the words missing from the boxes in diagram 2.

e Fill in the gaps in these sentences:

1 Sloping straight line: object moving at

2 or gradient of line changes: speed of object is constant.

3 The speed of an object isequal to the

Photocopiable © Oxford University Press
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Project work

Projects, whether they are done by individuals or groups, are an
important part of course work and examinations. A project should be
student-centred and produce a useful and informative end product.
How the students arrive at the end product is the ‘learning process’,
and the skills they learn on the way will help them perform in the
real world situation. Projects help develop confidence and
independence. They are excellent training for the real-life situation
in the workplace. Project work also gives the opportunity for
students of mixed ability to show their different talents and
creativity.

The methodology projects use is varied. They offer group-work
experience in researching and collating information. They also
encourage the students to research and experience awide range of
materials and resources. In addition, projects teach the students to
compare and contrast information and to question and respond to
ideas and opinions. Project work is a tool towards student autonomy
as they learn to rely more on themselves rather than using you, the
teacher, as the main bank of information.

In order to get the full benefits from project work, it needs to be set
up, run, monitored, and assessed methodically. The students need to
see their efforts being continuously guided, appreciated, and
respected. It is better to take one small step at a time towards an
extended project. You can then extend and expand the size ofthe
project as you and your students gain in experience and confidence.

This chapter aims to provide guidance on how to set up and run a
project, rather than to give examples of numerous subject projects as
these will depend on the individual school syllabus. An excellent
selection of projects for different subjects, ages, and ability levels can
be found in Project Work by Diana L. Fried-Booth, in this series.

In this chapter we suggest a complete school project as an ideal
opportunity to include the following skills areas required for CLIL:

1 Visuals

2 Listening

3 Guided reading

4 Semi-scripted speaking
5 Supported writing

6 Language awareness

7 Vocabulary/Memory
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7.1

Aims

Materials

Demo subject

Topic
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8 Task design

9 Assessment

10 Networks/Resources
(Source: Keith Kelly)

This chapter will help you prepare and run a school project. The
end product will give an overview of how English can be used across
the curriculum throughout the whole school. We point out that
although students work individually or in small groups during the
project lessons, it is important that they still have the security of
whole class identity, with each class contributing to awhole school
activity. Itis also vital that the students see you monitor and assess
them individually as well as within the group. Ifyou are asking the
students to give real commitment to the project they must, in turn,
see that you are doing the same. Projects offer agreat opportunity to
extend teacher-student and student-student relationships.
Assessment and evaluation should be seen to move with ease and
respect from teacher to student, from student to student, and from
student to teacher.

We have chosen Personal, Social and Health Education (PSHE) as
our Demo subject as it includes so many other subjects. However, any
subject can be adapted and used to make individual and class
projects. The progress and report sheets are simple to follow and can
be adapted to suit your own needs.

Our environment and community
Example of a school project

Speaking and writing skills; note-taking; editing; presentation
practice; recording results; developing confidence and
independence; using technical equipment and visuals; researching
and collating information; time management; assessment and
feedback; cooperative learning.

List of areas for study and which subjects to include; digital cameras
if available; movie camera if available; Internet access and
downloading facilities; lesson progress sheets—one for each group;
one copy on OHT to show as an example in lesson one, or one copy
to pin up in the class; assessment and feedback sheets—copies as
for lesson progress sheets.

pshe (Personal, Social and Health Education—this may come under
different subjects in your context)

Our environment and community

Preparation

To prepare for acomplete school project requires a meeting ofall the
different subject teachers who will be involved to discuss, plan, and
keep their own notes on steps | and 2.



1
Example

Example

When this is complete and the teachers agree on what is to be
included, each subject teacher prepares their own progress report,
their personal report sheet, and their assessment and feedback
sheets, using Worksheets 7.1aand 7.1b as a guide.

List the areas covered in the project.

A Preparing to play an active role as citizens

B Developing a healthy, safe lifestyle

C Developing good relationships and respecting the differences
between people

D Developing confidence and responsibility and making the most of
our own abilities.

Write a list of the subjects and what you would like to see included
within the subject areas. Decide which class is to tackle which areas.

Mathematics Financial tools and services; budgeting, saving
and managing personal finance.

Religious Studies  Different religions and beliefs in the community;
places ofworship.

Geography Physical, human and environmental geography
ofthe area.
Physics Energy and its distribution and use in the area.

Physical Education Facilities and opportunities; local sportspeople;
training schemes; keeping fit.

Food Technology  Nutrition and diets; local specialities; production
and distribution.

Business Studies  Types of commerce and industry in the area.

History How the past influences the local community.
ICT The best ways to present the information
collected.

Prepare a progress report sheet as in Worksheet 7.1a (see page 136)
and photocopy one for each student for each lesson or week,
depending on the length ofthe project.

Make your own personal report sheets covering group and individual
student progress and assessment. Add comments about the group
dynamics and time management. Discuss and compare these report
sheets regularly with the other teachers involved in the school
project.

Write and photocopy an assessment and feedback sheet, one copy for
each group.
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Example ~ Worksheet 7.1a

Group name

Members' names

Student's name
Subject
Subject focus
Date
Tasks

Student's Report

Their progress in the lesson: for example, what was achieved,
what was left unfinished and why, what the student learnt.
This could be factual information or experience.

Tutor's comments

Assessment and feedback

e Tutor to Student

e Student to Tutor

« Student to Student

Photocopiable ©Oxford University Press
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Worksheet 7.1b

Group Name
Subject focus

Student names

Assessment of group research

Assessment of the group dynamics
and time management skills

Group presentation skills
Assessment grade
Feedback from tutor____

Student feedback

Pre-project - planning, organising, task objectives etc.

During project

End-of-project assessment

Photocopiable ©Oxford University Press
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Worksheet 7.1c

Topics

Preparing to play an
active role as citizens

Developing a healthy,
safer lifestyle

Developing good

Subjects

Geography—
population

History

Business studies—
professions

Physics

Statistics

Physical education
Business studies
Food technology
ICT

Religious studies

Sources

Library reference section

Internet

Local Chamber of
Commerce

Textbooks, newspapers
etc.

Local authority literature
Health and safety
regulations in industry
Internet

Interviewing local people

relationships and History Text books/Internet
respecting the ICT Local newspapers and
differences between archives

people

Developing confidence Mathematics— Financial services

and responsibility and finance available locally
making the most of our ICT Internet
own abilities Music Local facilities for the Arts
Art Club reports
Sport

Photocopiable © Oxford University Press

Procedure
Lesson 1

1 Introduce the idea ofa school project and explain how all the
students will be involved. The project could have the name ofthe
area/town/city/district. It could, alternatively, have atitle such as
‘How and where we live’, or ‘Our environment and community’. Tell
the students that when you research a projectyou look at it in many
different ways, using avariety ofacademic subjects. That iswhy all
the subjects you are taught at school are equally important in your
adult life.

2 Divide the board into three columns and four rows (see the example
in Worksheet 7.1c). Write the four subject areas on the board in the
first column (these are shown in bold type). Leave room to add
comments in the other two columns.

3 Discuss each area with the students. Dictate the following questions:

How do we do that? Where do wefind the information? What subjects are we
using? How do we present what wefind?
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4 Give out a photocopy, one for every student, of the Worksheet but
with the second two columns blank. Alternatively, they could copy it
on to a sheet of paper.

5 Give the students time to work in pairs to fill in the blank columns.
Discuss their ideas as a class and write notes on the board for the
students to add to their own copies. Subjects will overlap.

6 Explain to the students which particular subject area their class has
been asked to research as part ofthe overall school project. Put them
into groups of four and give them time to discuss and write down
possible research areas for their subject.

7 Ask for volunteers to tell the class their ideas. The students listen and
make notes.

8 Explain to the students what skills they will be assessed on, when
they will be assessed and how they will be assessed. Show them a
copy ofyour assessment and feedback form. Emphasize that
assessment will be continual and that they will have the opportunity
to discuss it and give feedback to you during all the stages of the
project. Emphasize also that working on a project is a good
opportunity for them to experience real working-life situations.
Explain how important it is to work as a team member and how the
appraisal system works in the real working world. All this
information could be given in the mother tongue.

9 Give the students time to discuss their project area in their groups.
They set individual tasks for the group members.

10 For homework, all students write what they are going to do. This
should be presented in note form as their own ‘Personal Action Plan’,
which can be drafted in the mother tongue and then translated with
your help into English. This is a useful language activity. You must
check these ‘Personal Action Plans’ before the next lesson.

Follow-up lessons

1 Begineach lesson with the whole class working together. It is useful
to ask each group to say one thing about their progress, or give one
piece of information they have discovered. Itis also good use of class
time to check language required and monitor language errors. This
focuses the whole class on the project and helps motivation. The
students could use this opening period to report on problems they
have encountered and discuss possible solutions. Only spend a short
time on this lead-in activity. Let the groups begin working as quickly
as possible. Itis very important that the students learn to manage
their time.

2 Monitor the groups carefully. Time yourselfcarefully when working
with them. Itis important that you give each group a similar level of
attention. In each lesson check and write comments on their
‘Progress Report Sheets’.

Project work | 139



Train the students to work to time. They should allow themselves the
final five minutes ofthe lesson for group discussion. They need to
think about what they have done and what has to be done in the
following lesson. An action plan is important.

Final lessons

Display the project in the main corridors or halls of the school where
all the students can see and appreciate it. Visitors to the school can
also enjoy the project. The finished project could be used as part ofa
parents evening.

Each group presents their contribution to the total project. This

could be done using avariety offorms.

e One group could use a PowerPoint presentation, another could
display picture boards around the rooms or in the main corridors
ofthe school. They could use digital cameras, Internet visuals,
video segments, graphs, charts, historical photographs, and so on.
Individual written texts would be required to go with the visuals.

e Agroup could video their own presentation; this video could then
be sent to another school or college in the area or in a different
country. Lots of schools work together in this way, using English as
the lingua franca.

» The school could produce a guidebook on their community. This
could be kept as part of a history project. Maybe the local library
would display this guidebook.

Hold a discussion, feedback, and assessment session.

Comments

In a project such as the one in this example, three or four lessons will
be enough to concentrate on one particular part ofthe topic.
Students should see their work as an important part ofthe whole
school project. Ifyou allow the project to go on too long the interest
level in the overall project drops and the students become too deeply
involved in their own subject. This changes the emphasis from a
PSHE project back into a subject lesson.

During the project the mother tongue will be used from time to time.
This gives the students the opportunity to translate and build a bank
ofnew English vocabulary, and to practise and consolidate grammar.
It also helps the language teachers to pinpoint problem areas the
students need to focus on. The project work from each group should
be written and presented in English. Each group must include a
vocabulary and reference sheet to be photocopied and given to other
class members.



Appendix 1

Language to help you in the classroom

Preparing to start the lesson

Settle down quickly please, let’s get started.

Let'sjust recap on what we did last lesson.

What were the main things we worked on
last lesson?

Giving out material

Take one copy and pass them round. Does
everyone have a copy?

Pass any spare copies to the front. Thanks.

Share these copies, one between two.

Asking questions

What doyou know about...?
Where did you find out about...?
Canyou tell me something about...?
How does this work?

Have you ever...?

Doyou know where...?

What doyou meanby...?

Why do you think this happened?
Why didn’t this happen?

What made this work?

What was the reason for this?

Giving instructions

Take a piece of paper. Watch me. Fold it in
halfand fold it in halfagain.

Don’t start until I give the signal.

Each team must appoint: a time-keeper;
an answerer; a messenger; awalker; a
speaker; a recorder.

I need two volunteers.

Number yourselves from one to four.

Mix up your slips of paper and share
them out.

Take itin turns to...

Sit facing your partner.

Swap papers with your partner (exchange).

Don’t letyour partner see your picture.

Don’t forget to write a note about the
information your partner gives you.

Don’t panic.

Work alone.

Leave a line after each answer.

You are going to have to remember your
partner’s information so listen very
carefully.

Read silently.

Read out loud.

Everyone in the group must make
acopy of...

Jumble the letters ofthe words. That means
mix them up.

Decide if the statement is true or false.

Ifyou need me come and get me.

Put up your hand.

Identifying and numbering

Write the numbers 1-10 down the
side ofa page.

Choose one ofthe words from the list to
put in the gap.

Match the words to the pictures.

In the first box ... next to the box write ...
under the box write ... draw a quick
diagram o f... in the last box.

Re-order the sentences

Underline the key words in the passage—
only the key words.

Don’t forget which letter/number you are.

Give me an example of...

Write your words all over the board—not
in avertical list.
Write the words in random order.
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Look at the word that is underlined/in
italics/in bold.

Scoring and marking

You get a point for every correct answer.

You only get a point ifyour word is exactly
the same as the one on the sheet.

Don’t forget to keep your own score.
Add up your score.

Putatick ifitis right, and a cross if it
iswrong.

Grouping and moving students

Go and sit in the groups you were in
last lesson.

Find a new partner to work with.

All the A students get together, all the
B students get together.

Walk round the class and ask as many
students asyou can about... in the time.

Mix and mingle. That means talk to as
many other students as you can during
the time.

Don’t spend too long talking to the same
person. Keep moving.

Everybody stand up and make a circle.

Make two circles often.

Nowyou are in a circle. Turn so you
are facing the back ofthe personin
front ofyou.

Turn and face your partner.

Turn to the right/left.

Analyzing

To try this out...

To prove this...

Follow the steps in the experiment
to show how...

Ifyou look at it this way, you'll see...

Think about the ways oftesting...

Read it carefully and pick out the points
that show/relate to/indicate...

Checking

Isthat clear?

Any questions before we start?

Talk to the person next to you and tell each
other what you have to do.
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What's the problem?

Call out the name of another student. That
student must try to answer the question.

Ifyou don’t know the answer, pass the
guestion on to someone else.

Check your answers with the rest of
your group.

See ifyour partner agrees with you.

Compare your answers with the person
next to you.

Encouraging and redirecting

Comments to use when helping students
individually

That’s good so far. Now try to...

Whatyou have written here is clear and
interesting. Well done.

That’sthe right idea.

Keep to the point.

You need to go into more detail here.

What do you mean by this exactly?

Explain this to me, as ifyou were the
teacher. Good. Now write it like that.

Check your facts here.

Have you thought about...?

Maybe you should say more about...

Idon’t quite follow your point here.

You have putalot ofwork and effort in
with this. Good.

You would get good marks for this.

You don’t seem to have any problems.
Good.

Timing
Remember to time yourselves
You only have a few minutes left.

Keep an eye on the time.
I’'m only giving you five minutes to do this.

Ending the lesson

Let’'sgo over what we have learnt today.

Check that you've copied everything from
the board.

Finish this off for homework.

You've worked well today. Good.
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Useful language for your students

Asking for and giving opinions
Doyou think we should...?

How do you feel about...?

What do you think about...?
Ithink...

Ithink itwould be agood idea to...
As | see it, we should..

On the other hand...

Asking each other questions

What do you know about...?

Where did you find out about...?
Canyou tell me something about...?
How does this work?

Have you ever...?

Doyou know where...7

What do you mean by...?

Canyou give me the name ofa...?
What does ... mean?

Whatis... called?

Cause

Because of climate changes the deserts
are expanding.

Due to climate changes the deserts
are expanding.

Owing to climate changes the deserts are
expanding.

Because the climate is changing the deserts
are expanding.

As the climate is changing the deserts
are expanding.

Result/effect

The climate is changing, so the deserts
are expanding.

The climate is changing, therefore the
deserts are expanding.

The climate is changing, consequently the
deserts are expanding.

The climate is changing, as a result the
deserts are expanding.

Classifying

These are all types of data storage.

This is avariety ofvertebrate animal.

You can divide these into three categories.

It'smade up oftwo different elements.

It can be divided into five sections.

Welding involves melting and fusing
metal together.

The whole plant can be broken down into
three main parts.

The different elements ofAlkali
metals are...

The orchestra is split into/divided into
different sections.

Deciduous woodland ecosystems consist of
trees that shed their leaves in winter.

Comparing and contrasting

The colours used in this painting are
stronger than those used by other artists
ofthe period.

Plastic is more flexible than many other
materials.

Some ofthe most useful information about
this subject can be found on the website
I've given you.

The largest rise in population was in the
late 1940s.

Itis as important to study the agriculture
for this area as it is to study the industry.

Her foreign policy was not as successful as
her domestic policy.

The results are identical.
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Compared to/with other political leaders of
the time, he was more democratic in his
approach.

His style ofwriting is similar to
Ernest Hemingway’s.

This generation’s approach to the problem
was different from that of previous
generations.

The match we expected in the results
didn’t happen.

People’s opinions about this vary.

Pixel-based software is not the same as
vector-based software.

Conclusions

The end resultis...

It follows that... would happen.
My conclusions are...

This makes me think that...
This means that...

Defining and describing

It's a sort of/kind of measuring device.

It's something like a piano but it produces
atotally different sound.

It's something we use to measure
temperature.

It's something used for measuring
temperature.

It looks like a barometer.

It's similar to the invention we talked
about earlier.

You'd find this when looking at paintings of
the same period.

You would see this in a castle, for example.

It'smade ofanimal skins.

It's made up ofdifferent kinds of
animal skins.

It's used for measuring temperature.

It'sa device for heating chemical
substances.
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It's a system for describing climate change.
It's an instrument for cleaning bottles

Evaluating

The importance ofthis is...
This is useful to...
This is important because...

Interpreting visuals

This picture/graph/diagram/chart
shows us that...

Ifyou look at this chartyou will
understand why...

The diagram illustrates this.

Predicting and hypothesizing

Ifwe do this, then ... will happen.

To get the result we should...

Unless we do... we will not be able to...
This could happen because...

One result could be...

Ifwe do it this way, we should see...

Sequencing

First ofall, secondly, then, following this,
next, the next step/stage is to, after that,
finally

Spatial

...iIn the box at the top ofthe page...
...in the top right-hand comer...
...at the bottom ofthe picture...
...atthe end ofthe passage/text...
...underneath this...

...directly below...

...in the centre of...

...to the right of...

...inthe next column...

...by the side ofthat...

...parallel to...

...outside/inside the box...



Appendix 3

Useful books

General background to CLIL

Grenfell, M. (ed.). 2002. Modem Languages Across
the Curriculum. Abingdon, Oxfordshire:
Routledge Falmer,
This book describes research and case studies
throughout Europe, recent trends and issues,
and how CUL is developing across Europe. It
also offers practical materials and useful ideas
for teachers and policy-makers.

Kroschewski, A., A. Schuenemann, and
D. Wolff, 1998. A Resource Basefor Bilingual
Educators. Jyvaskyla, Finland: University of
Jyvaskyla. ISBN 9-513-90282-X.
Amultilingual bibliography ofresearch and
teaching materials for CLIL.

Masih, J. (ed.). 1999. Learning Through a Foreign
Language. Stirling: Scottish CILT. ISBN:
1902031687.
Acollection of papers giving European
perspectives on the way to structure CUL.

Jacomelli, P. (ed.). 2001. ETASJournal Volume 19,
No. 1. (English Teachers’ Association
Switzerland. To order a copy, email admin®
e-tas.ch.)
Thisjournal contains a special supplement
entirely devoted to CUL with contributions
from a number of CLIL experts, including
reports on the pilot CLIL project in Zurich.

Subject-based materials

Bell, P. 2000. The Primary School Curriculum 2000
Topic Book. Broughton, Preston, UK: Topical
Resources. ISBN 1-872977-55-3; email:
sales@topical-resources.co.ulc
Although this book is written for primary
level it could be useful for the lower
secondary grades in CUL. It covers
programmes of study in Science, Technology,
Histoiy and Geography, and is fun to use.

Birdsall, M. 2001. Cross-Curricular English Activities.
Leamington Spa: Scholastic.
An extensive collection of photocopiable
ready-made activities in English for maths,
geography, life skills, histoiy and science.

Littlejohn, A. and D. Hicks. 1997. Cambridge
Englishfor Schools. CUP.
This is a coursebook for learning English
across the curriculum which adopts a
communicative task-based approach with
regular revision and evaluation.

Revision guides
BBC GCSE Bitesize series

Coordination Group Publications GCSE Revision
series

Letts GCSE revision series
These three series each consist ofa series of
revision guides for awide variety of different
subjects. They contain clearly presented visual
information and sample exam questions.

Multiple intelligences

Campbell, D. 2003. Teaching through Multiple
Intelligences. Boston, Massachusetts: Allyn and
Bacon.
An excellent survey of multiple intelligences.
Full ofvaluable classroom activities,
resources, materials for assessment, and ideas
for interdisciplinary units.

Puchta, H. and M. Rinvolucri. 2005. Multiple
Intelligencesin EK. Innsbruck: Helbling
Languages.
This is a concise overview ofthe latest
research into human intelligence with
practical suggestions for the teaching of
adolescent and adult students. It contains 74
clear and easy-to-follow classroom activities.
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Other

Deller, S. and M. Rinvolucri. 2002. Using the
Mother Tongue. Addlestone, Surrey: Delta.
This book offers ideas on the judicious use of
the mother tongue to improve the efficiency,
speed and enjoymentoflearning another
language.

Fried-Booth, D. 2002. Project Work. Second

edition. Oxford: Oxford University Press.
This provides awide variety ofimmediately
accessible ideas for projects inside and
outside the classroom. Activities can be used
with awide range oflevels and age groups.
They need aminimum ofpreparation and
each activity is explained in full - with aims,
resources, preparation and implementation,
and feedback.

Gardner, B., and F. Gardner. 2000. Classroom

English. Oxford: Oxford University Press.
This is an accessible guide to using English in
the classroom for non-native speaker
teachers. The book is in two parts: Section 1
provides advice on issues such as how to
check that learners have understood, and
when to use English. Section 2looks at
different situations in the classroom, for
example, ‘Using the coursebook’and ‘Giving
instructions’.

Hughes, G. S, J. Moate, and T. Raatikainen.
2007. Englishfor Classroom Management. O xford:
Oxford University Press.
This practical handbook is for trainee
teacherswhowantto acquire accurate,
authentic, and idiom atic classroom language,
and for experienced teachers who want to
extend the range oftheir classroom English.

Hedge, T. 2005. Writing. Second edition. Oxford:
Oxford University Press.
This book presents arange oftechniques for
encouraging good pre-writing and drafting
strategies. It helps learners to develop
paragraphs coherently, to use cohesive
devices, to use a range ofsentence structures,
and to develop appropriate vocabulary.
The activities involve students in reviewing
theirwork, revising it, and editing the final
draft.
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Hillyard, Sand R. Sampedro. 2004. Global Issues.
Oxford: Oxford University Press.
This book focuses on real-world issues to
encourage communication skills, reflection,
and critical thinking.

Lewis, G. 2004. The Internet and Young Learners.
Oxford: Oxford University Press.
Organized according to topic area, and within
each area by web search, communication, and
web creation activities.

Rinvolucri, M. 2002. Humanising Your Coursebook.
Addlestone, Surrey: Delta.
This provides awide range oforiginal
imaginative hum anistic activities and
techniques to give new life to any coursebook.

Salaberri, S. 1986. Classroom Language. O xford:

Macmillan.
Sections include ‘Simple Instructions’,
‘Dealing with the language ofspontaneous
situations’, ‘The language ofsocial
interaction’, ‘Pairand Group work’, ‘Question
types’, ‘Using audio-visual aids’, ‘Dealing with
errors’,and ‘Evaluation’.Each section starts
with a questionnaire and ends with a progress
chart.

Svecova, H. 2003. Cross-Curricular Activities.

Oxford: Oxford University Press.
A selection ofthirty units covering awide
variety ofcross-curricular topics aimed at
upper-primary and secondary classes. Areas
covered include mathematics, geography,
biology, history, music, art, and drama. All the
activities give learners opportunities to
communicate in English and at the same time
explore core areas ofthe curriculum.

Windeatt, S., D Hardisty, and D. Eastment. 2000.

The Internet. Oxford: Oxford University Press.
This gives detailed examples ofclassroom
activities that exploit the opportunities
offered by the web, including searching on
the web, evaluating web pages, creating
language learning material, and
communicating using the Internet.



Appendix 4

Useful Websites

Any subject

www.oup.com/elt/teacher/rbt
www.howstufiworks.com
www.letts-education.com
www.biography.com
www.bbc.co.uk/schools/teachers
www.bbc.co.uk/schools/gcsebitesize
www.onestopenglish.com
www.euroclic.net
www.factworld.info
www.thinkquest.org/library
www.teachersnetwork.org
www.homeworkelephant.co.uk
www.teacher.scholastic.com
www.education.leeds.ac.uk
www.armoredpenguin.com
www.scholastic.com
www.enchantedlearning.com
www.ieam.org/
www.abcteach.com
www.webquest.sdsu.edu
WwWw.primaryresources.co.uk

Art

www.impressionism.org/
www.poster-und-kunstdrucke.de/images

Business Studies

www.businessweek.com
http://news.bbc.co.uk

Design and Technology
www.design-technology.org

Food Technology

www.foodtech.org.uk/
www.projectgcse.co.uk/food/

Geography

http://libraly.thinkquest.org/11922/habitats.
htm

www.discovery.com/exp/exp.html

www.nationalgeographic.com/resources/ngo/
education/

History

www.historyworld.net
www.histoiytoday.com
www.bbc.co.uk/history/historic-figures
www.SchoolHistoiy.co.uk

Literature
www.bibliomania.com

Mathematics

www.mathgoodies.com
www.cut-the-knot.com
www.allmath.com
www.mathworld.wolfram.com

Music

www.reggaefusion.com
www.essentialsofmusic.com/composer

Personal, Health and Social Education
www.europarl.eu.int

Physical Education and Sports Science
www.netfit.co.uk

Religious Studies
www.omsakthi.org/religions

Sciences

www.planet-science.com
www.phschool.com/science/planetdiaiy/
archive
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http://whyfiles.org/
WWW.Scienceacross.org
www.bbc.co.uk/science/space/
www.spartechsoftware.com/reeko/
www.schoolscience.co.uk
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www.wastewatch.com

The companion website to this book and
series, www.oup.com/elt/teacher/rbt
provides regular updates to the
information and ideas in this book.


http://whyfiles.org/
http://www.scienceacross.org
http://www.bbc.co.uk/science/space/
http://www.spartechsoftware.com/reeko/
http://www.schoolscience.co.uk
http://www.wastewatch.com
http://www.oup.com/elt/teacher/rbt
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presentation 1.6,6.10,7.1
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